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,\ BSTlU C'T
llurlnw. Essex. England in pnnial fulfilmentor 111<.' I'c"lllirc ml.'lIls 11' 1" Ih,' dq! I\' c' ,,1' ~ tlsll' rs ,, (
Educationin School I'sYc!1I1Il1gy. The report isdi\ idcd int" 1\\ " SI.'c li"ns . ;1pl;lc'~'Ill "lIt n'mlk'n<'ll l
the implementation und evaluation o f till' inrcruship.und 11K' inkr n's I' \.·fsnual 1'<· I1C'l' li" lIs. fh l'
CUUC<l IIU!l<llpsyc!tolllgists: 111uf pr.lclisinJ..! iJl SI. .I11 lm's.N~' I\li llllldl;lllll .l ·;lIIa, I:t, ;lIld liHlfp ra("lising
in l lurlow, Essex, I:ngl<lllll. Results indil':lh:d buth s iJl1 il;ll·jl il.'.~ and dirl~'l~'nl'.·_~ h.-!\\ n 'll tlu- I" "
grour.~orrsychlliogisls. 'Jl lcsc lj tlllillgswcn:allaly,cdinh:rIllS\,rdi\CI~C " Ill'C P\U;llc'lllls uhati\.·
modelsand l'ramcllor ks\l ithinClIrrcnle duc<llillilalpsydullllgy
iii
M 'K:,\( IWL Enr:1·::\1E:'\T S
lhcintcruwould liketothank Ihcl ' llh'\ \i n;; imli\'idu:tl:i.\ \i lhoul whom theinternship would
II' " h'lll;hcl'1l1l0\s ihk:
Mr. ticrald Sn-crdon.
IJr. J·.li/ ahclhSlrong.
Dr. ( ikoll Shcppunl,
Dr . ~nr lll ( ; <l r l i l' .
,\ Ir. ( icrty Whik' .
,~l rs .lkll.\ !klhl"!.
.\Ir-:-; , Dill Fordham.
Ms. :\ ngcla wllmou.
Ms. Stefanic Walsh.
i\1r. ;..Jid.Sp cnc..:ky,
Ms. Rache l Kcan.
l\!s.nakt-.k l.c<lll.
Hruccnrd SruuhMcrccr.
1\11 thcsraffm rhc Manln gs.
the Harlow Trust Foundat ion.
\11 thc statfatthc Wcsr Esscxl-ormu l Asscssrncntund Evuluuuon Scrvicc.
..\ nd each cdlll'ali"lla l psychol og ist who endured the inte rvie ws (especially ill the end of the day !\
CHA PT ER I: SETTl i\ (; A:\ 1>i{EL\TE Ii ISSlTS
a, Ove rview IIf IlIl trllshi ll a nd 1 1Ilc"ll ~hip R l'p Ul"1
An i nh.: rn~: l ir p(;I(":I1 1<.'1II to meet a lXH li.i1 require ment "r 11K' ;"1;\Sh:rs " I
1 ':d\l(alinnul l'sychlllog~ 1'1\)gralHI1 K' at :\k lllo rial l l lli \..:rsi,~ ufN co, r"ulldian.! \\ ,, ~
unde rtaken hy the stude nt during the Spr il1gSem ester, 1'l 9 5. The il1k'lllS:lip (ll"I-..
place in England [rom April ~glh through July ~~11t1. 1')' 15. under rlu- SU IWf\ ision " I
on-site und universitystlll<.'nis"rs, The imcrnship experience aimed I" ink'g ra k' 11\0.'
p~ydl<l-<.'u ucat inlml casework experiences. The intcruslup sd l i n~ :I11on kd tit"
pursuit of'this goal with ' hc add....d dimcnxionof immersio n in a Brit ish ~'d llGl l ioll ;11
contex t. The prore ss ioll:!1nud pc-rxonnl mcrus of the intl' rnshill in g<"l l ~'n il . ,Hul oj
eompk ling il ill Britain. \\ ;11 be outline d in detail ill th is rcp'll'l. with spc..:ili,
l.'lllphilSis 111\ the placcmcm component andthe research comp"nl'llt \lIth..: internship
TIK'rllJlo\\i ng report follows the guidelines ..:stablish..:d hy Ih..- ( "lll1l1 l1ilh.T <l1I
Gradual': lurcruship Programmes. Faculty of l-duc.uion. Mcnnuiul 11 ni \ ": l si l ~ "I
Newfoundland. The report will ..:onsist of IWo g..:ncral ccuupoucutx: a plnccrucnt
component with a reflective. cnticul discussion ofthe value of the adi vili..:s ill
meeting the spcclfl c obj e ctive s identified in the imc ruship PI'llP llS;IL and it re search
com ponent (Harte . Sheppard. (' o llins. and Kenne dy. 19( 5)
I hcsc twu cmuponcnr-,will be brokendown into spcci lk sub-units tha t will
illchllk clllll~xl lla l information on the intcrnxhip go als and ( lhjL Cli \~ s (i .c. rationale.
uuplcmcntation and cvaluutiun ]. and a companuivc analysis nf educational
p\) ~ h,.I ' lgy in tl\l l educational systems . A l' r;".fdcM,:ripli,m ofthe intern sh ip scuing
i\ intended III gin' a (I 1nlc.slu;11 reference point which willfncilitutc the comparative
analysisofl he ll;lla cllllcck tl.
lhc rese arch component I\ ill include a xratcmcut «f the researc h ques tion. a
n-lmcd literature review. a descriptio» ofthe research design. Ureport 01" research
fill~ l illgS. u cmnpnmrivc analysis of Essex and Newfoundland I.'d'lI.'([li l'I1<11systems.
rccuumcndnrions torimplcmcnuuiou witlun the imcmship scuing. a bibl iography.
.mdcopirs "fd;lta colle ction instruments (a1i:lchL:.l;" ar~lldi c~:; )
h. Thelntcruship l' Inecmcnt
ri ll' r ur:;uit llLm EducationulPsy chology inte rnship in the Unit ed Kingdom
wasdriven in pal'! by the wril er's interes t in practising in. and conduc ting <I ll 'lIl<l lysis
Ill'. Ih,' I':nglish education system. with speci a l emphasis on English psyc ho-
l·,luL'i.li"lli.ll practice. To achieve thisgoal. theinternship WaS pursued in the town 01"
ll.rrlow. Essex. ( irl,'i.ll Britain. lsscx is a large education authority. providing 11 broad
r uutinuuut of educ ationa l servic es for almost a qua rter o f a million children an d
yo ung people tK cr loot. ! 9(5 ), I [;lrI ,l\\ i ~ a l 't11ll1llllni ly "I" :1]11'111 'JIl,llll O ill!lahi l:lIl!S
tnpproxinuncly the sam e si z.: orthe (' ity o f :'\l, Johu's. Nl'\\ I'lI l1ldlamll sitlla! l'" ill
designed ltl disp erse huth induslry and populatlon ,\\\ ay trom the Cllll!-'lsl ioll 01
overcrowded citie s. and to provide economic stimulus to ,kpl'css "', I rl'gi 'Ill;l\
economics Jillln wing IIIl' second Worhl War (BuICllCk and Bcd,.... I'M:>l.
Fhc internship congrucm with the wri te r's profe ssional l!IMls wnx made
possible through the Harlow (';lmpllso l"~kllh,riill l Illi\ crs it)' \lI"Nl'wl i'll lldl:iml, Utili
in its twenty lill h ycar of opcnulon. Since its inception. the Il;lrltm I. ';1I1I[1l1S has
ucconuuodar...d !loth und el'graduah: nmlgf;l dl1at~ students .II.:I'OSS1:ICUhil'S, indud illt!
l-ducntion. Soclnl Work . L'cunmcrc .... unl Nur sing , The int<.' l'llship was Elr i l i l ,III',1
through efforts Ill' Memorial Uni versit y I""cully who link ed collahurativclv with
rcprcscnuuivc s or the West b s..:x Local liducution A\1Lhority (1.1'1\ ) ami its
l-ducutionalPsychological Service (IJ 'S ), By cmcr sion in the Lngfishcuuc:lli t l ll al
system. tilc intern was afforded the opportunityto explore a broader r. l ll g~' ul'[1~ydlu­
ed ucat ional expert cncc s. and II I compl ete comparati ve rese arch lhal cUlll,l lloL he
accesse d in a local Newfoundland scuIng ,
c. T he ElI l:lhh Eclu ml iun S~ 'h·m . th e Code " r I' r .lt"l ic( ,
OI ml Ih e :;:-il " l:."·' "r ,\,'t·\\mcnl.
H,,· /:/I.c./I\" /:·d"'flfi... , .~\'.\fl·m
Ihe11l1,! li..JI,,'d ucatiun svstcm hulds the ftll1owing. ha..ic philusllphical ho.-lic(, :
Ihal a ll children have ;l ri1,!lll lu a hW;KIand lclanccd cur riculum (including the
National turncuhuu): th:ll 1l;lr..'llls huvc an imp' 11111ll1role10 rl ;ly and should be fully
iuvo!v ..·" il1,kci sitll1 ~ ; lh"U1 ll'. c i rch i l d·s,,·J l1cati(ln; Ih:11 mo st children wirh spcciul
cducationnluc·..·ds will be hclp.:d in their local primary or sccoudary schuo!: that a
slllilll l1ll11h,:r llf d lilJ rcn l1lay nC"'l.1 the expertise ,,\'aih,hI<.' in s'....:cial scho,)/s : ,md
th;11 sc hou ls pl;l)" ;1c'rud a l p art in helping chitd rcumukc pmgn:ss {I : ssc,~ ('OtlnlY
( ·..une i l l :,h ":~I'i. lll. 1I.Il51
I:n:IlI I",ugh. h i ~luri c<.llly ' .• hen: exist c-da common philllsnphk al lt1und;llic>n
Ii" lh,: ddiw~' of ,..JIl,,·alilln;,1S,:r\i"'L'S 'hm ughuul EngJ.md. Ihc pract iculiti ces and
nll:o:!1;' llics t,r ..Id in- I') we tc ldt 11' indivjdual interpretation by c-oumi ...-s. LEAs and
SI.:h.....ls. The rcsuhmu \ ariah ilil)" ill ..'t.Iucati"n Jd iw l) ac ross the United Kingdom
i~ targct<.'J hy rh...nrit i.~h Govcnuncnt for reduction in the d irecuou of'bc st practice.
:\ 1present,the edlleatitlllsystem ill Grear Britain is in u period ottmnsition.
Wilh the imrodu ..tiou Ill' the N'II;unal Curriculum in 19KIJ (ma nda ted by the
h lu,,'ati'lI\ Rcto nu ,\ cI o r lIJSK). the Govcrmncmuucmptcd to set Ill" what every
child should know. 1I 11lh:I' ~I;Il1 t1 and be ;.bk ltl 1'':1'1;'11\1 ;11 ":;1.-1, sl' I .,:! ~' ,II"hi-, 111.'1
cd uc.uion in core and found.uional ~ ul ~jl:c l areas lhis action \\ as 1,11.1.'11 p; 1l 1 1 ~ h'
imcmutionu! standards ,II"\.'nUlIlrks tb.u h;(t1nalitll1;11curricula. as \1.l'1 1;IS h I hrill).!.
di fferent regiuns of Englllnd into some ,k g"c\.' Ill"h"nwg..::n..:ily. Thl.' ( ;m \'rmlll.'l1.
identifi ed a hndy ufskills nrnl knowledge thut atl children sh,llIld be t;1 ~ I ~hl , ,111 .1~I.'!
mnional gnals againsl which the performance and pnlgr..::ss ,II",111 children \\1.'1'1.' h' 1,1.'
l11 ca~ur..::d ( llu k'l..:k'lnd Beebe , I'N.') .
In I l)l}}, the British Government kgi slaled lhe most recen t hlul.';llion '\I.'!,
\\hid l continued the .cform ,Il1U restructuring ' lfedu(;ill i"il . ind mkd ill lhi,.;ill.'! is
lhe k gal Inuncwork \\ ,'liell deals with .special education 111.'1.'ds tlisscx ('tlu nIY( 'oUl'I.·il
liduc ation , )1J9 ) }. 111 Britnin. children with mcma! orphy sical disahiliuc s, \\ I\il.!l
prevent o r inhibit learning, have special cd uc.uional rights, SllCl.i,.I <:dlle;llioll<ll lll.....ds
mU~ 1 he identified and pro\' ishlll llltiSI he secured by l.l.As . with part:llis ha\'in~ Ilw
righl lo be involved in decisions arti:di ng the educational wdl-bcin~ of lhc ir spedal
needs c hild (Hulc oc k and Beebe. 11)<)) ). Til support the ill ')] hl ll(al;oll AI:!, the
Government isslI\..idthc 191)-1( 'ode oj l'rncncc, which gi\"Csguidance «n ho\\ whu,,1s
and othe r p..::op le should he dealing with special educational n(l.~ d s tt -sscx t ' lI\1l1 l~
Education, 1(9 5).
II hil<;IJl:<:l1l'<;ti lllal<:tlthaI Ulltiollally S011l.::!1l percent ofthe l:llglish school
p"pu lation will have special cducuuonnccds ut some lime J uring their school curccr
((',nk olI'racticc, 19( 4 ). When appropriate. the cducauonalnccds (, I' children with
spcci:!: nccusarc mer in nmiustrcamschonlx. Ret'ogni/.illg that some students will
irl\' :Ir hlhly Ik'l'd ctlu.'a lillnal provision beyond th c mains tream (an d lh,,! such
[uovisiun cun strain rc-curc-:s }, the Code uucmpts to best utilize educati onal
rt'StlUI"Ct'S :u:ross th..:special cducariunul nee ds c ontinuum hy st,mdar Jiz ing schoo l
ami Ll·:A rCSI'1I. 1llSC,Sto spccialcduccrional ncots. Emlrts 10 sumdurdizc school polic)
"n SPCCiill educational rH:l'thhad been IUltkrw;ry ill Esscx prior to the ] ')9J Education
1\":1,:U1d \\(.'1\' partially addressed through till' Essex Stages ofAsscsslllclll.lt is upon
the h .>;(.'\ mudd that 1IlL'Natio nal:' Slng..:so f Assessment scheme was designed. and
which pn:sc lJtly is the national response tomeeting the statuto ry res ponsibilities for
osscs smcm and pnl\'isioll tor children wi th special ed ucat ional needs.
r' ,,. c',,d,,,,{/' /,(/clh'c
llw ('tl dL' of Practice. which too k affect on September t sr, P)94, was
Ilcsi~ ll.:tl <IS a guide to hUIli the Scll\"l)and the I.EA in dccisiou-mnkiug . assessme nt
and "srarcmcnting" processes (i.c. III.: formal documenting of a ch ild's speci al
cdncurionalnccds for the purpo se ofucadcmic placcmcm). Accordingly, those 10
whom the L'odc applies han ' a stal\l1ur y duty to have regard fllr it. That is, they
must not igno re it (Code of'Pm ctice. I()\).,f). 11<1\ illg "r"g;lI\ I I" the L'odc" varies "n'l
circumstances undtimc. That is. some degree nf lks ihility is aflordc d hI Sdl"" 1s in
terms of ho w they identify. assess und ruakc provision till' children \\ ill! spl·,: i.,!
cducntiounl needs. provid ed they have reg ard forthe Code and plan pw\"isiulis ill
light or the same. With the introduction of school inspectio ns c\cry four )1::lrs,
scho ols arc becomin g more accounrnbtc In Ill:,.!,' r slakdmldo.:rsundare Id ying lIu'r,'
heavily Oil the Co de ot'Pmcricc for guid ance.
In .11I cflon 10 meet the needs nf stud<.:nts. parents . .wh(lol.~. aud n lh,'1
sWkdlllld ...-rs. lhe Code leaves motu fur intcrprcuuiou hy those I I.~ i ll g iI, In e ffec t . the
Cod e recognizes that "there IS a continuum or special cducuuonal 111,',' lIs, and that
such needs nrc found across the range ofnbility; the continuum (lrnl·l·,I ~ shollld als"
he reflected inn con tinuum or provisiun. The spcciul cducruion nct:ds or 1I1"sl
children cu., he met effectively in mainstream sch ools without II st.nutnry lIsseSSI11t:lll
or a Statement. To hel p mat ch special educational provisionto c h illlrc il's nc cds.
school s and I.EAs should adopt a stag ed upprouch" (Co dc ort'racncc. 111')4. r. iiI.
The firl' Stagl' ,I' O/ II.I '."('_I·.I IIIl'II/
lh c l-ive Stage s or Assessment guides l.EAs in their idcntific utiun and
asse ssment of'cluldrcn's specia l cd ucarlonat reeds, whih,: includinl; and cmpowc rlll!!
pare nts an d schools 10 take an a ctive role inthis process .
I he lirsl turcc st,lgCS nrc based in the school. wh ich will.
llct:css,lry . l:,llI upon lhe hel p otcxtcrual SPCCilllis lsti.e. I.LA-hased
c duc .uional psycho logist s) . '\1 stag es 4 ami S. the LEA sha res
rc xponxihility with the se houl:
S lll ~c I: clas-,ur suhjCl:l lC,IChcrs id, nlify or regi ster 1Ichild's special
l'llucal iona l nccds and,cu;,';u lting wi th the school's spec ial
educ ationa l needs coordunnur (SI:NU ) j, take in i t i~ll action.
Sla~c 2: ti ll: sd llllll's SI:NCO lakes lend responsibility fur gathe ring
inli m H'llillll. lilf coord inati ng the ch ild's sfll.'Cial ed ucat io na l
pro\'is ioll, an d lllrwmkingwith lhechild'stcilcher s
Sc ;\~C J: teac hcrs and S I':NCO nrc supported by spc cinfists fro m
outside theschool.
Sta~c 4: the 1,1:/\ conside r theneed for a statutory usscs smcrn und.
if appn'l x iilh.'. mukc a multidisciplinary asse ssme nt
Sl:1~l' :;: the I.EA consider the need for a srarcmcnt of special
Ciluclllilinal needsend. ifnppropr iurc.jnakc a suncmcm and
urtuugc. ruonuor und revie w provision.
lhc tcdc docs not insist rhut there must alwu )'s he five stages . hu t
ad \ is..'s lhl' ;ldlJpl;lI11 ufa mudd which rl'cugni/ cs the vnrtcus lcvc lx
lJr lll"l:d. lllc dill'l'rcnlr,:sp OllSihilities lo '1SCSS'llld meet those needs,
and th..' a.~soci;11 l'l! \'ilri ation.~ in provision tlnn will Ocsl reflect and
promote common recognition ofth ..' cont inuum or special educational
11l'edsl ( 'llde uf l' r,u.:tice. l l) I) -l · r ·3)
With Ihc, introductinu 01';:1 slago:dmodelofassessment. the roleofthe LEA·
hasl'll cd uc.nional psycltnlugis t moved further aw ay fmm that of ed ucational
PS~'d Hll11el ri,,' ianlind closer II ' tb:u ofpsycbo-cducutional co nsu ltant. Th is shift is u
I.1gic:11prog ression bused on sha red responsibility lor a student's special educational
ne eds inchrding both{hc par en t and the schoolthrough thestaged model outline d
allow. 11 is a much more co nsuluuivc ro le in wh ich educ atio nal ps ycholo g y
prucritioncrs uudtraiuccs presentl y lind themselves.
The primary rotcu r llll: t-ssc x hlllC" lj " Il,;Il l's~ ": h...I,,~~ ~',", in"ln'SI is h.
ass ist the LEA II' me....t ils 'l:l1 uhl~' n."f'I'n ..ihilil il.·s rnr ehildrcn \\ ilh sl' ,..r ial
educntionul nccds ( Ked i"", JlJIJ·H. ,\ s p..'"the rl.'I.llirellll.'111s " f the I ·l"l.' hlllt:<lli"l1
At:I,'llI J the IIJlN Children Ac t.educational ps~ rhtll. ,~ i st s ••Iter pu ,I' ..s..i" Ikll SlII' I",n
10schools th rough the 1.1:/\ It, provide servic e 10 studcms witb slx'e ia l I.'dm·ali" " al
needs.
The EllS in Essex is managed hy a I' rind pa l 1·:I!tII.'atilll1a l I'syrh"I,,~ i sl , .nu l
.....sls rcd by 1\\(1 Assislant J'rinc il'al l~duealitl ll a l l's~·dl'l 1tlgi st s. " II"S\.' dunes inrlm k
inlroducin~ Ih\.'Code Ill' Practice. rl."I:rui tillj;. cducntiou al psyd l., l" gisls. rcs"urn-
developm ent. and cllOnlitklling 11ll:work nf!<Jl'."I: ialisl c...I U..:i ll k >1la lllSyd" .I. ,~isIS. Ibc
Formal Assessment and l:\ ·alul".ti..1I Service 4F"!:SI al lm inislcrs sl;IlIlI" I-=,
esscssmcms under the I 'N ) I:ducatinn Act. andlllaiulaius ., la ll.·nIl.111.. .. I' sp.:e i;ll
educational OI.'I.-..Is. /\ d ll1inis tr.lli\'Cly. E..."C:.: hits d ivilk.,j its C"llll l)' EJura liu"a l
l'sychollll;YServ ices into ..ix m\..a offices . each hl:-.IL!...-. I h} ;1Il1\1\,";' s..,,,i.1f l ~dUCOll itln;t l
Psycholo g ist. Wur king with FAES slalT.lhc 1,..d ucntonat p,..}ch\ll l ,~hl :' receive a high
level of clerical support. Educational psyc hologi st.. have yearly I':dur:ltiunal
Psychologisl Programme s, based lin service prioritks. which help de termine
individual educational psyd lll]Ugisl'S time " lineation (Kerfoot. 11)1)51.
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1'.du caliullaJ psyd m h'g islS in (ire:ll Brita in haw similar qualification
requirements [0 their couutcrpart-, in Newfoundland, Cannda.. [:"'>C.'I:educ ational
psych"I<,gi"l" have a liP.<1 Jc~rcc in psyc ho logy. a tcaching qualltlcurion.a minimum
or two year s lcaching experience. and a Masters rJcgrcc/pru lessillnall raining as en
cducati-mal psydwillgis l. They arc eligible lilTmembership w ith the Association of
h lm:aliullal ['sy<.:hnlogisIS. the Br itish Psychnlogi..:al Society. and filr Chartered
l' syl:II" I"gi "l Sialus {Kcrfi-ot. 19t)~l. As i1rrJicd psychologists. educational
psycholo gists have training und competencies in psycho-cducmlonal asse ssment.
consulurrlon. child nndudolcsccm development. problem-sol ving. intc rvcnnon. in-
servic e training, rllunsdl iug. research. project work, and monitoring and cvaluauon.
I'Ile spcdl il' duties ; U1d responsibilities olthc educational psychologist arc as
diverse us nwcncmclc:
Each hses cdnc atiuna l psychologist is a llocated to u putch ti .c .
cntchmcur a r~a ) ami is requi red to provide the full range orscrvlccs
ourlinedmthc childrcn living within thisarea. This includesservices
to chi ldren who arc: pre-school. at mainstrea m school. attending
I:Sl:es special schools or units. attend ing out-coun ty schools. nnd
posl - lh (ifnt schoo l). Educ utioual psychologists provide advice to the
1.1:,\ on the ed ucational [weds or the school-aped and pre-school
caiklrcn who lin: in thei r patch.Eachpatc h usually consis ts o f: two
t il ' three sccornlnry schools. their feeder primary schools. specia l
Sdloll is/units. and pre-school children. In addition to the services
prov ided to the patch, educ ational psychologists contribute to the
COllnty l .carulng SUPP"n Polk y thruugh in-service tra ining.
provision J cn~I" rr.I~·n t . modcrutiun "I" Ess..·' Sla~~"1< an,1 ••the...
acuviucs.
In ord er til s upport the LEA ill me...1ill~ iI's st;lt llt"~
requirements tU\\;lIds children and in imrlel1 k.·nl in~ thc Fssc:\
Learnin g Support r 'llier . :1nl'1.l lll.·alional fK)' l·hl\I, .~i sl pn.\ i,I~'s rh..·
ltlllllwing priori t}· s.,:T\' iw~ for childre n in mainstr ....IIIl . sp,-cial " r l>lrl-
county schoo ls: st,l1uttU) "assc-s.smc:ll1\\l>r1iJrr ...pmin l; ps) dk.l, .~ i,,·al
advice. conuibu uon h I annualrcvtcws of childrc., \\ ;Ih st:llcnwllts.
comnbutiun to tnue ition phms. nmlti-ugcncy c:ISc w,'rl.. 'I\h-i:.illl!"11
rhc nceels ,.fpupils post-]( i. advising 1>11 the uccds "I' pl'l·. sch"" l
childrc n. Swgc 3 work {i.c. cons ultation. dire ct asscsslIwnl. nml
iutc rvcntiun ). and supponiug and monitori ng tit" lsscx r..·,u ning
Support Policy and thc Essex Stages 01" Assessmenl. (lp..r.uicnat
standards urc set and nu.nitorcd closclv. ,llld ,11111ua l feedback from
scboo ts is so ug ht :rnd use d til furth c r d~ \"l' I "p the scrvicc.
[Kcrli", t.l'N4.1'.t>l
Thc choicc of sclling Iacilitutcd thc uucm's desire In funhvr dl'\ d np 1ll:l'StllMI
f. Summa r): of In tc l'"n, hip S\·ltin~
From the ubovc-mcmioncdfram...work. the imcm selected s pL"l.:i lil: a~as uf
trainin g and skills in whic h til develop competencies 111'K1 guin c xpcricuc c.
co rresponding 10 the goals an d objectives inc huj cd in the I,rigilla l imcmship
pr oposal. As SO IlK' areas ul"pcrsn nnl tr.,inin g complemented the tr:rining rcu: ived in
Newfou nd la nd . em phasis wa s givcn tothese areas [i.c . lufurmal asses sment sk ills
and cons uhurlon sk ills) .
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Impk·m.:nla liOln, ,!"tlll' intc'n.-;hip involved .r th n...... P~SI.' ~c bernecarr ied out
uver the 12 week inl\·m s.hip : Iir.-;I . uhsc n ·nIiun :llloJ ~hmjll\\ i ng of In ...educational
[h)d",Io I~ist »n t..-..k; ....'\:. ,IlC.c<lIahur.lli"1lw ilh an ~'l!uca l it ~\;ll fl'iyr hullll:!i!'-ton lil~l :
and lill;,II)'. ill.lCpc lkkll 1cascwurL by the irncm . The ir.rc·m "' tISliukcdto an on -sir....
...dncmlonal ps yd lOlugi'-;l Jill"supcn 'isillll and mcntor jug. In addition. the inte rn's
acudcnric h ll:ulty Supo,:rviSl,r was 111c;11 0.:11 in Harlow for the dt.ratiun of the
itilcrilship. and mel weekly o,illl the intern for supcrvision and T'rllc~~s i ng of
internship i.sslics . The internship wns guided by detaile d l)o)a1s and lIbicl:livcs Ihill
CIIAI'Tt:R tI : ( ;OA I_' ,\ :"'U Oll.lI ·:Cnn:...
a. Ra lion:l le
The gtuls a nd tlh j~'Cliw~ 101 Ix· achic ...lxl lhrllLlgh Ih..• intcm ship rn...ess \,,-,r~'
based on the intern's pru lcsl>ional und pcrstlna l rctlccuon I\.'~lnling compctcuci..'S allil
skills central III educational psychulng y practice . In l..w lling \\ith current " k\\s lIt"
educational ps)"cllulol; Y i ll Newfoundland. lite intern's ta rg":ls rd 1..'..:,,-, 1 Ill..:
perspective that iH:hu lll psychologists must : 1-..:well versed in rhc <Iise il'lill"'s " I
cd ucmion an d pSYc!Wlllgy and ulsn aw are Ill' how lh is troms]"l..·s into pr,Klire ;
maintai n current kno wledge nf instmetitllla l psychu ll'g )': 1'......twurv tl r "'I 'li t l'mrnr:l r~
am i clIlerg ing cd ucnnonul d evelopm ent s and psychl lltl;;:"al mcthuds "finstnll:ti'lll
in ....ducatio.r . and; have tn lilling in hum an kaming. chih l and "J nk'sce nt
dcvctopmcm. hum an cxce ptionali ty and cu ltural di n.""ily IS ..:hlltll l'sy..:hllln1!Y in
thc intern 's llirgei s \la s the :u:l..n w lcd gc nI,,·nt that the role 1'1'the .., lucalinll: ll
psychologist en culll l"l.SSCS more than psychomet rics• •ull.l I\'h i!..:uxscssm....nt ;lIIJ
prov isio n for specia l education needs will remain a n intcgm l panutjhc practice l,1
educ ationa l psychology, thi s rolc in nsclf is 1101 s utfi cicm to meet the needs " I
childre n. teacher s . parents. endothers involve d wit h the dcvclopmcnr and cducatiun
otour young.(School l'sychoillgy in Newfoundland and Labrador. [)m li,.
lh c initia l dmlt tlf~ll.dsand ohjectives was completed carty ill the Winte r
Sen lester of I ')')5. while the intern was co mpleting course work lind a practicum
placement ill S\. John's. Newfoundland. The targe ts set reflected a broad base o f
educational psychology experience. intended til provide the intern with a well-
1)<llanCCll ;lnd thoroughcoverage of the ureas ofpractice. These areas inc luded the
Illll"wi ng : usscssmcnr. consuhution. intervention. observation. ch ild/adolescent
dCl"d,'pmcnl. eOill1sdlillg. in-servicing. problem-solving. research. supervision. and
evaluation. Additional expertise would be sought in the rela ted areas of le'lrning
dis<lhilitic.s.behaviour JisordL'rs.sodal/erll\ltioll<l disorders . physkal disabilities, pre-
SdUlUI i1sws.sm":llI. ,I1JU c'xcL·r !iOllaJil~' .
h. (;u :11slind Ohj l'cli\ 'cs
The initial {trail of internship goals and objcctivcs tcomaincd inthe internshi p
pIl11){'S:lll drew hcnvily from theacademic and pract ical experience ofthe inter n up
to mid-Fcluuary. 1')<)5. The targets which were defined there fore reflected the
( ',lIladi:lIl s..:ning in which the intern was studying and intended to return 10 seck
cnu-lovmcur. L'cutral til this initial limn were tile target orcas of usscssrncnt and
~·\lnsu l tul i"ll . ahllllugh varie d experience across the chronological age- range of the
sunlcru population wus dearly ind icated . Some degree of'flcxibility was built into
I h~ dran targels seeing Ihat the a~tU<t l n:;lIilY n f the I ~ llg li:<h rla.:\ 'nll: nl, tln-
opponunaics that it would pnl\idc. :mdthe cxp..-cI:ltiuns Ih' ll \\II Ul.I be g\' ....T.lk'J hy
th.: I.F-J\ were "01111011:111)' \'Stahlisl1<.,j III'continued ,II this pllim in time
1l( l'iJ\'" ( iIJ"b 1/1/(/ (I hj l·\·' i n..~
Upon intnx jucuon tothe F~'iSO:x system in wh ich Ilk: lntcmship wuuhl , >I;...ur.
u re-e valuation orthe original limn gllals and Ilhj~':I i\ es was comple ted. with
considcnuiongiven to theexpe ctationsand rl'llllirt.'llwlll Sof'rhc plnccuu-nt ilself. [I
\\'US pllssihh.:.w ith minor clarification and sr>t:ci lil'ali lln. III rcdruf a slal..:IllL'1l1 " I
j,!tlals and objec tives tlmt would meet the llL"\.-USofthe nncru il.'iwell a'i Ihc Ilril ish
supervisory bodicrs. These final gllals and objective s wcrv dcfir ......1il.'i fllll" ws:
I. To evaluate "-:had,l ur n};lIlagl.'mo:nt pWgr.Jlllllk:S ill Ilill<:r\'nl \'\hll.':ltiun al
pmvisiens.
~ . To evaluate imco cntions rill' studcms in sp.:cial pW\'isillllS [i.c . speech-
languab,<:.cml1Iional.ht:ha\ ;\Iur;al. nlt'.....-r..lds.: wrc ka ming Ji llicultil-S.i1lkl nutisuc
units) ,
3. To complete till.' research com poncnt or thc cducmioual rsYL::hulogy
internship Report.
4. Til develop competencies ill working with thel-ive Stagcs \,f/ \ Sscsslllcnl
and the 1994 Code ofl'mctiec .
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5. l'u lk n :llIp ClllHP.'1~11Cil."S in using slanJartli"c J assessmenttools speci f ic
h.t he I lnil\."1..1 Kingtl••IUti .c. liritish "s."-~,"lcn~ Scill..'S ).
f, . Tn study hrid: thl.·f;IPYanc.! sotution -focusc d therapeu tic approa ches. a nd
the implicali" ns ••f lhcsc arr rtlill;hcs Ior psycho-cd ucutional prac tice.
7. 1'" pur s ue prul\:s silllwl llc\'dupmcnt and nClw llrking o pportunities.
K. rn cond uct problem clarification interview s with pa rents. teac hers and
S I ~N( "( Is. lvsull i llg in a l isl l ,f lX'rfr 'r1nancc concerns.
9. 'lo contribute to the des ign. im plementat io n and cvahnuio n of an
individualeducation plan toran inlanl studcr t aml a j un ior student.
Ill. T.. c ulll nhllh..' 1\' the J,,·sign. im pkmcuuuion and cvatuation o f a
I...-haviour m:Il1:lgc llll.'l1I pr..gr..m li.>ra primary student a nd a s.:l,.'ontl:Ir~· sl Utknl.
11. Tn ctl n lri"' lIc III lh~' prc pa nnion o f Sl:lg.e -I and 5 a...sessm cr us and
~)'(h.. ll¥i(al;tJ \·il,.'l,.·.
I.:!. Til d c \'Clllr s ki lls in in formal assessment. classroom observation .
curriculum-based usscssmcm. ,mil inte rview tec hniques.
1.1. To ob ser ve and r;mi ci r alc ina preschoo l a s sessment .
1-1. I'll g••in competencies in assess ing and de veloping imcrvcn tions for
sludl.'nIS \l'i lh phy s ieaI J isa b ililiL's.
I'hl.',;c g,I.ll s and nh.kcliw s arc in keep ing with (and ill so me urerus exceed] the
SI'Il11to~- dt.'SlTi rt i\1It~ ,.f cd uceional J'lSycn",II'gy IrJin ing.ami"lllC;uil'll ;IS,....pressc·,1
hy thc :-';: JI~,"al ASSI'l"iati" Il" f Sdll".I I's ycn..I,'g.iSlS. lhe l ·' lill lllil" ·..: III Ik\ i,' "
Schuill I' s}-dlo illgi eal S c n -i" ... I Ne\\ fuunJI:lI11 ;mll 1,;lhr.,d , .r 1'k.·I-.;trlllIl.1n or
EUlJl,;ati on) . and curre nt ilSSlll;io,ti" ns and in slilLltitllls ;,~","ll; i;I I Cd ,\ ilh ..·JlIc.,li,ma l
psychol og y in l ire at Britain ,
c. lmple mcnturlon uf(; f1als ;1IIt! O hj,'ctin,'s
The process hy whi ch !III.. gl, als ,111..1 ll hjeclivcs were achieved is <,;xpbinn l ill
the follo wing:
:';IIIK" I : ( Jh.' f"·"" Slagf.'. In this stage. eun:ring apl'Ttlximatdy ::!.J1\I·..-k s.
the inte rn \IOIS pa ired with various I.'<l lll.~.lli(ln.;l l Jb)'chlli ngists on the West E..sex I..xun
Ioobscrvc assl'S!-:nll.lIt ll."Chn il.juo..-s. imcrvicw styk.... l.u lNJltatiun Illl.'lhtlds. l"\'ilI I~ll i "n
groupings. present ing iss ues, anJ s ituationu1 r;x:tlll"1i . This st..ge \Ias c har;lI:teri"J,:,1
by obse rvation o f (an,1discussou \\' ilhl eJ ucaliunal [lSych" k'g.is ts a0 11l11\1 l;' r;o.."S• •"111
orienta t ion I II t he English 1.1..h.teiltioll system and th e rule of the U.K, c'I1IIl,;;ll i" ll.lI
psydlO lngist.
,\'/(I ", f 1: I'W'lidpClIlI .Uh.H'/T l·" Sl<l!-:~ , In thi s stag e , the int ern worke d
conjointly with a team educational psychologist on spcciflc work assignmcllts•• uul
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cun suhcd with a supervising education al psycholo gist regarding usscssmcnt .
consultati"n. imcrvcnrion und management processes. SlagL':! sawtheintern taking
a murc ucrive role ill actu al cascwor l: while being closely monitored and having
detaile d feedbac k hu m the educational psyclmlog is t supervisor.
Sla>-:(' J: II/III'Jl<'I/"{,IIII'r{/('lili'JIIl, ,..'iI( I~('. In chis stage. the int er nII";; S g iven
nine I'l) <:asc s li,r w hich planning . scheduling . assess ment. e valuatio n. and
cllllsllilal iull were til hc romph- trd. under Frequent supervision From supervising
ctlucu tiOIl;11 psydl olog is ts. The expectation ntthi s st age was that the intern would
h.' La p;lhll' at the internship's con clusion to function a, a school psyc hologis t in a
m l11l""h'nl a nd prn l'css io llal manne r.
LI, I':" ;lhwl illn II! (;uab aml O hjcct h 'l' s
the int ern achievedthe gl1,\hiand objectives agreed upon with the academic
and Field super visors . Condsrcnr with a stro ng commitment to professional
deve lopment oftruirccs. the super vising cduc.uional psycho logists p rovided weekly
supervision \\I II.'re con struct!"c feedbac k. support, guidance. and evaluative
dlScllssi\ln were engaged. In add ition.other formsof'supervi sion an d feedbac k were
im plc llll'Il1l'11. includ ing observat ion of educatio nal psych ologi st s in situ, being
moninucdhy slll'll.'rvising educational psychologists as a practising intern. work ing
l'ClIl~j)o.ml1in' ly lI'ith th... cduc.uional psychologists. and l'n ~;lg i ll g in rc tlcctivc
d iscussions lill:l1scd upondorurncutcd c:ISI.'\\'I\rk rchu ...d issul's
In terms of' the J'lwli.'ssion:ll competencies urquirc .I und thc 1'lh ICali,lI1;d
psyc hnlngy skills developed. arcus listed in the intern's gll.II,sand "bj cc·ti\cs were
addressed. The intern became j~lllliJi ;lr \Iith current Hritish educational Iq ,:isl' llilln:
the 1994 c.,lIc of Practice . Essex proc ..-durcs (indlld illg the 1':SSI'\ Stagl's 1.1
Assessment). and the roles and resJ'lollsihililks ofthc cduc.uionul psyehlll"gist as
dc finc.l therein. This familiarity was uchicvcd through <l1l:lIysis Il l' :lpprtlllriaic
documents. consuluuion with EI'S and l.EA stan: liaising with other cducuion
inte rns. an d accompanying educationa l J'lsych,)lngis1.~ in their day to davwork
A H lIl J C of'cascwork was cxpcricnccd by the intern in h"tll mainstream and
special education prov isions . including wor k rlCrt.linillg III severe karnillg
difficulties.emutional/social problems.physical diS<lhiliti...s. behaviourproblems.and
various othcr speciul cducauon ul needs . The intern worked with st tlllcilis ranginl!
frompre-schoolersIII senior high sehoul. Variouscasework;lssiglllll.::llts resulted ill
the writing ofpsycbological advice for statutory assessments and tho:~lIll1p lclinl! of
related suggcstcul'l\lries by the intern. The intern engaged in eOllsultat ioll wilh
students. parents. teachers, adminisuutivc stair. support services to schools . LLA
officers.o ther prufcxxiunal ugcucies. and team educationa l psydlOlog ists 10 fulfi l
20
Exp osure III a hroad range orassessmelll methods ami instruments was
r..:a l i /cddur i llt-' lh..: inlo.:rnsh i p." l hcs..: illcl udcdin lilllll a ll:un"ic1I 1 u ll1 -ha~J il ssCSSl11C Il I.
Ilh'iCn-alillll. suuulardizcd (esting l ie British ..\ hililil' s S..:ab. WIS('- ( IK). checklists.
I;llll:-l,l lal i'lll . scnu-suucnncd int erviews. and rcvic wofupprop riatc documents .u
both s <:! I')' lls ilUd lhl' I':ducalinllal l':-yd llll')J:!Y Se n icc (FI' S \. In addi tion. the in tern
,kn'h 'pc'd a creative pr" hlcl11 -so h 'il1g parudigm complcrncnmry In education al
ps),h" l"gy prac tice. modele d a li ..r 1-\"ex L'dlll.:atillll,l! psychology prac tice. which
illn lrp" rak's hYI" ' I!lI:sis dcvcktpmcnt ,1I1d 1<:sling IIm1ugh nssc ssmcm. Consideration
I\ ,ISabt l given 1I111lL'hr i c1~l h<..T; l p~' and solution-focused lhl.'rapy approachesand the ir
'cess ions ill\' lOhing "syslenh wo rk" withinthe edu cational pS)'l:ho lllgy
t'ra tlw I\l1rk l\l're nucndcd by the intern who func tioncd a s an ob serv er a nd ;1
participuru.'I ho se S<'SSillllS inc lude d cons ultation w ith LEA management . SEN('{)
suppo rt gro up 1H<'..:tings, I] 'S team a nd se rvice 111<'ctings, Child and 1-';11I1;::,
tousulmtionxcrvic cs mc c riugs . a n ..:ducatil,n;,l pSycllOl,lgy rruincc con !c renee. and
CI I A I' TER III: 1j\I PI. F:"I Ei'O T ATI O;-';:\~n E\ ·:\ !.l I:\ T I( )N
u.Tntrmluetiun and Reflection s.
As uctosurc cxcrcisc. the inrcrn condcnscdthclcumings urul il11 l'1'<'ssi"th
rccorded in a daily journal into a rctlcct ivc nnmuivc rhur \\as the g.\lidi llg d"\ '11I11<'1\1
for the intern's Iin,11l,'\a lUil1inn mCdin g with both lid .! and academic- sUl'cl\' is<lrs
rhc !tlilowing exnucis from thc J" ..-um...nt provuk- an in-depth look ;\ 1 tlK' p"' ls<lnal
and professional deve lopment ofthe inr...rn, Thc lilllm\ illg arcus Il l' ka l'l1i ll!-,\\<'1'<'
note d byth c intern:
I The educationalp-\I 'c/w /flg /,\'llI.\' a//iL-al IlIi"/;"'I" /lIIII.'/I·//("I /II"(''' / w lt h/ l' III -,,,, /n.,.
lhc intcm fournlthis hybrid approach key 11Ilhem :lllllcr in\\hicllCdul:,IIjnnal
psyc1Jl1!,'gy is approach ed. plann ed for. implemen ted and <,' v;lluall'l l. l he problem-
solving model is itlSll central 10 the cunsuttauvc prol·cSS. As a lilll11l1;11i"lwl
component of "good" educational psycllOlng)' practice. th..- intern pnKlisctl ;[ l n H '~ 1
exclusively fro m within this model. incorponuiug it intll all stages " I"tile aSSCSSllIell1
proc ess. A re futed point involve s the cd ucarloua! psychnillgis1sched uling lilllc In
th ink and re flect on cas ework and systems work.
1. fill: ed/ic l/ I i! lIIlIl I's,rrh/!!/lgisl{I.I II .1.t'.\'h 'III,1 1111(// ."\11/11<1 dlllligl ' og l'II'
Primarily acquired duri ng il/ sill! experience w i th supcrdsing ctlUl:ational
psycho logists [i.c. du ring systems-related consulunious with Sd HIII/ ,u.!minislrilliflllS).
the intern ga ined a JiHlnd,lljollll) lIndeNallding ufthc educationa l psychologist' s role
in the area of systems unalysis . The proact ive position taken hy educationa l
psyeholt,gis ts in this role laciliuncs empowerment or professionals within the system ,
nnd radically dmllenges thesys tem (itsel f) 10 progressive development.
J 11/1'('111Il'CI/;o/lld IJ.I:I'f!lIdog;,I·/ II.\' illfiwlIIlIllI.I'.I'l'.\',I"IJ/·.
Current educa tional psycho logy practice in the U.K. challenges the exclusive
reliance on slund:lrd izcu asscssmcur. Observation, consulnuion . therapeutic
interviews. chccklia s. curriculum-bused assessment. consideration of social
iutcruct iun ami developmental levels . rmd review and/or discussion ofstud cms ' work
sa mples al l qlla l i !~' ; IS valid informnlnsscssmcnrmcthods. The inte rn completed one
SI:lIulaHt iz~'d nsscssrucut, supplemented hy infonn al assessment. du ring the
intemship: ullotltcr casework wascompleted using informal assess ment procedur es .
I'hiscxpcricucchelped lIlIII'C the intern beyond the sphere ofpsychomcuics and into
the sphere ofeducational psych ulogy. where ,I balance between fonn al lind in formal
usscssuw nt is rca li/cu til ensure uuu the most thorough psycho -educational
usscssmcmsurc ohtnincd,
l'hc IIJ';:. experience has reinforced the importance or a well thought -out
structure Ill' accoumnbility, throug h doc umentation . planning. organization.
colla borative working , and plo li.-s iona l jll llJ;L'llK'l1t The intern is more rully ;marL'
o f'th c profe ssional. ethical and lcgul demands l11~uk on the[ll'<1clising psyl'1HlI('g ist,
and is better prepared tomee t thcsc cbullcng cs .
5. The l' duc Uli t/lIl il p.l'.I'dwfogi .I'1as I!r.~f!/Ii=t'd IlfO!i.'.I'siOlI,tI
Sc hoo l psychologists in the U.K. manage the ir lime d lieielllly. IIK' i111L'm
work ed in a structured environment with the pre ssures ami dcrunndsun time th.u hllih
challe nge the educational psychologist tu work within limits, and luciliuuc effi cient
coring with casclouds. While cle rical support facilitntcd some "r gillli"atioll:ll
proce sses, it was the educational psychologi sts themselves who held the majllrity III
orguuizatloual responsibilities for dealing with their individual casckmds. 'rhe intern
learned that there will always be demands on one's time. und careful prior i...i llg.
planni ng and cvuluarion or dille management is a fundamcmul component uf
profess ional educational psy':!lology practice .
Other pro fessionals and by persons louk 10 educationa l psycholog ish fur
ndvlco. help, suppo rt. ~JI1 d expertise. in orde r In cope with (I plethora of needs . -Ihe
U.K. experience reinforced.for the intern. the need for educutjunul psyc holo~i sl S tn
know their roles, limits. and cupubilitlcs . II is imponum filr psychol"gi:iIS III Ix:
comfo rtable saying "no" to rc'quests and Ue11111l1USthat arc not approp riate or fcasihtc
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7. nl<' ,'dll('(/ lilJ lltlIIHJ'('hfJJI!~iJ l as consntnan andas counse llor.
The educntionnl p.\ychnillgisl cornea into daily contac t with people who arc
uuxious. stressed. unsurc.ungry. and experie ncing ge neral nega tive affect. 1\ majo r
!c,u"nillg 'ill" till: intern was that counselling skills arc constantly used ill daily
liUH:liuni ng aSll SlIrr Orlllllllhcr HICCls Or pi.1Clil:c (i.C. CUl1sulti ng. ilSSCSSlllcnL ctc .) .
I':fh :ctivc schoolpsychology depends on working with immediacy issues and planned
is'ilh:S. ami therefore requi res differentiated skil ls in both areas
l ied closely In the previous cxample, this area o f personal development
concerns wising the consciousness and profcsslonnlism or others. While some argue
thatcmrowcrmcmmcuns "giving psychology away". itis more accurate to posit that
the educational psychologist's role is greatly fuciliuucd if others arc clear and
w n lille nl rCl,;.mling the ir uwn roles lind responsibilities. especially with regard to
assessmentof speciitl needs . Educationa l psychologists call provide the guidance and
support necessary tor empowerment to both clients and colleagues.
I) '111<' t'lflll'l/limwl p.\l 'cholo}.:i.l'( us IIII I"//wi n}.:.'·/if/t.'l'l'i.w".
Oncnlthc mostsignificantexperiences ofthe U.K. internshipwas the quality
of supervision provided by the British t..:a111 , Good educa tional psychologists arc
developedand nurtured.antithe pcrsonuland professional guidanceprovided by the
supervisors was excellent and inuncns umhly helpf u l, lhc inl.:rnsh ip il'l]1I"<':ss~'d
heav ily upon th e intern tluu it is thc rl'spo nsihi lity o f cach pn ietisilll! cduc.uioual
pSyd llllo gisl 10 take most serious ly the nuclagc o f i n l ~' l n i l l l; l'd lll:OIli"n; l!
psycholo gislS. and to consul ...r such supervision to hc as important pro li:ssiona lly as
rhc nsscssmcnrso»c wr itcsortheennsultations ollell r(lviJes . ()lla l
'
l:rsoll;ll lllllc. thl·
supe rvision dur ing the llarlow inlcrnship fuclliturc d the dcv ...hlpllw nl ••f pc·l's"n al
feelings of efficacy ami compe tency. uud thc intern is ill debt to supervisors \111"
pro vided beth cur c and cluulcngc.
No longer the uomuiu ofrhc isolated psychometrician. 11K' tcmu ap pnlac h hI
spec ial cducuuouul ric'Cds is becoming mo re w ides pread in Br itain. Th e intern was
impressed by the benefits .,1' th is approach. and wi ll e ndeavour to prnctisc and
promote a tea m pe rsp ectiv e.
II. nil!educatianal Vly( 'hflloKi .\'1andporen/ a! invotvemem
Parental involv ement is viewed as a central cornp oncntofthc spccialnccds
strategy of British educational psycho lugisls. The intern worked direct ly with r ;u-.:llls
at var ious stages 01"service in a collubo nuivc manner. Educa ti ng parent s conccmiug
their rig hts w ith rcgu rd to their specialneeds child ren. and involving paren ts in " II
Icvcl s or thcproccsslll cansthcehildhas:l OCIlCr cha nec uf ueccss hl necdcd scrvices.
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11. 111<' .'I!lIl"uliOlNt! ".\.Il'hOI,,~i\llIlIdJlI(' _~'tlKl'd tlPPrlNIC"JIII> /l.1'I'UIII/!Ilf.
Ille' intern rUrll,:l illn\,.oJexclusively in a sla~L>J ;JSSI..'s."mcnt parmligrn (i.c . the
:" E'i..'iCXSlag ..-s tl f A~'oCs....rm:nll . The slag.ed upp roaeh prtwi J cs a framework from
w hic h tithe rs ( ;111 bcconw involved in tho:p r ocess ti l' meeting s [l\.'Cial needs. b e n
infonuulty, the thl"."tln:lical klltlwk l1g..: and mcchamcntunderstanding (If such an
nppnurch wi ll g.rcally faciliuuc an'.! guide the intern's pml'cssillllal practice and
Clll,!.oillJ:!,s)'slcmS\\ork .
/J . '/h·,· dllc llliol/<llp.lYI·h" I,,}!,;"'<lmlllle J.ill1"
rill: imcru was il1lprcs.w d b~' tWII aspects Ill' linglish I;m us it relates In
c'uldrcn ami cducurlon. First. some ti l' the di fferences tt.c.child protec tion law s)
:I1111'Ied the Intern In re flec t and :Iwn. :c iatc C;m•adian education undirs su pportin1!
sys lems t i.c . so-.:i;1I welfa re. jus tir c l. S\."CuOO. some of IllI! British edu ca tional
k~i s\;tti"n {outlined C'.... li\.·r ill this rcpt.rt l facilitat\.'Sthe jmplc mc nnnjon ofmany uf
the positive stRlclures mklrhil ;'SO lphi \.'Sexptlun~k..d thus lar, By Way' of e xamp le' . an
1.'t1m::llion al pSY'l'ho[ll~ist \\ 1111 might w ish III move to wan! a slagct.l approach o f
:ISS1.'SSllll'nt without suppt1rt ing lcgishuiou wo uld be atthe mere)' otthc mstiunums
lhal he/she \\ nrks in und with. Succes s depen ds on cullaho rution mill this may or
may notcxix t at vurlous strucuuullcvcls without u leg islativ e mandate. II foll ows
uun collabonuivc breakdown al any level means that hucrvcnuon may fail
comple tely. Br itish lcgishnion whic u Ill;llldatc s a coflubonnivc framc",'r!..pl'",idcs
an impetus for al l persons in the sys tem to re-evaluate the ir own prnctic.., <lndrespond
llccordi ng ly .
14. 71/Cl:t!lIl'olimlt/{ ps.r d wlogi.I'III.I ' ,l!.l' II\'I'<llisl
Th e Britis h liduc utional psychologi sts display ed a wide rang..' \lf kn\'\I I,,'dl;'"
including pre- schoo l assessment methods. asscssrncnr melhud s li'r ch ildren with
physical disuhilhy . and system s background. In addition, som..' ..-duc.uional
psychologists pursue speciali st areas (i.c . 1':III1ily therap y. inclusionary rducaliuul
which tbcy sha re with team education al psyelml ugists. Theintern cupituliz cd lin rlu-
opportunity to gather as much information nx possible on a wide range l,l"edueiltl" llal
ps)'ehnlogy do main s of practi ce.
15. 711(' cduc aunnat J!.ly, '!lo log ist us J!fll uctil't' l'l 'rS IIS n'/Iel/" l' Ill'lI. 'l it illl /,.I'
Iic d clo sely to empowerment and sys tems learnings. a proactivephihlSllphy
is one 11t.,1 was the oretically known to the intern prior til the British into.:rIlship
ex perienc e . The intern was profoundly influenced by proac ti vit y in practic e. T Ill:
expe rience wa s t orh inspirational amlmntivutional, So strong was l hl~ intlucucc rluu
the intern wi ll attempt to he proac tive in practice at ,111 levels . .uul to avoid the
cyclic al dungcr s ofrcuctivc pructic c .
J6. nil' educational P\ rd mlrlgis / I/.I'nssertive pme/ilifll/a
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Ihe inh:ru identified _~lrongly with the assertive (\'IT.~\lS nutnoritariun !
interpersonal style utilized hy the British educational psychtl lllgislS. and attempted
III ,,<loplthis effective style pl:rsllllally and professionally. Included inthls style a rc
p,,'siliw l;l,nli"lmlati,lllal and ncgotiruionskills thai require pracriscund development.
'7TIl,' ,'dlll'{/l/m/llII',~.rd/llllJgiM uv I"i,/h'c/irfl Ihillkt·r .
Rckucdtothci-sue otproacuvc practice. Hritishc ducational psychologists
make l inK' rothink about their cases. This process is crucialto nllcring soundund
ln-lpluladvice . 'I he intern noted that while there rcmatncd production tkmunds. the
Hnush educational psychologists were rl.'so!uh: in theirrimenumagcmcutto pr ovide
1iII'I'cllccliw<lnalysis.
ts '11/1' l'dllnl/iol/l/l,J,I.I-dm//J}.:i.\/ 1/.1'd<,\'('II/Jlill).:!woji..·s.lifll1<l1
l'hc inrcmshiphw ughl into IIICUS the magnitude of the task of being an
\·dll\:ali"na1I'sydlul"g is\. Ilrilish cdllcatiO\nlllp s) chlllogisls arc Cllllstamly cngagcJ
in pr.lk,~si" nil l \k\\:!u I1I11CIlI. viewed as an avenue tor pnlti.:ssional development. an
" Plll1rtunilyfornon-nminstrcum praclil'l'li.e ,a.5posi lioIlWilhlhcachildunJ family
clini\'} is \'(lllsidered to be comparable 10 11 promotion. This commitment tu
prllli.:ssiuua] development contributes stronl:!.!y III the high professional standards
\'Sp"lIs\'d ]'y the cducutiouat psyd wl\lgy profession as a whole ill Britain, A
memorableqlllJk thun it collabonuorduring the .r.crnship which reflects this point
slates that "one is either lllo\- illg 1,1rward or backward. hUI " II":is nev er static".
h. Valucund Lim itat ions urlh~ Int cl"llshil l
the inte rn perce ives the value ofrhc lml.'nl.ship as h..: j ll~ .lin:<.:tly rclutc d h'
the \lp portunily for comparative analysis tluu such u cross -cuhurat eXl'c' ri ~'Il~'I'
provided. and the subsequent synthesis and r..:1illing Ill' "g uod Ilraelicc " as dl'l illc'.1
hy inhe ren t slre ngths in both svsrcms. :\dtlitioll;llly, the llpp'lrl Unily h. uhscrvc,
engage. •1I1d raise questions with I\ ritish edw:ati,.nal pSy..:h'l lt'gisl s ' "1g'"I'\ pumice.
and ontheir pers pectives tin cducutionul psydlnlogy was of cunxidcrnhlc hl'ndi,
Upon reflection. the British sys tem \\!lll itl appear to emphas ize di ni:re lll bill
complcmctnury educational psychology praclices when compared hI 1111' intern's
Canadian ex perience. The British loc us on intonnal .uscssmcm. syslems ;lIlalysis,
a stug cd uppruuch 10 assessment. parental involvcm..-nt. ~'I'llsullalion , und curly
childhooddevelopment offered an excellent couutcr-pointtu theilll.:rn's tunadian
tmiuing and experience. The comple mentary ruuurc of'nmajllrily '1l' IIK'ski lls !}OIi lll."d
in the U.K. provided the intern with " broad rullge o r skil ls [nun wh ich to prat:lise
imnunlhucly.uudto dcvclnp iu thc future.
The intern acknowle dges that due tnthc narumlIimirs on time impo-cd hy a
one ycar gradaatc program ut Memorial. it would not h..: puxxihlc tocovcr nllrhc
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domains in w hic h the ed ucational pSyt:holog isl functions in great depth ln addi tion.
educmional psyd llllngy practice in Ncwfourullu nd appears \0 be reactive, reflecting
iI psydll llllClril: approach . The intern qucstinus the emelle) ofa wholly reactive
system. The litcrnturc indicates tha t within such a syste m, dcvclopmcut ofskitls
cunsidc the limite d context IIrassessment would he very d ifficult to ac hieve. As a
new educational psycholo!!isl. 1\01 hcil1!,! aware otfhc pussihilitic s ofu staged
app roach III ilSSCSSmcJ1l. the bcnc fus {II' advanced informal assessment. or of a
"sy.stl:ms approach" 10 psychology. one might se tt le into a defined traditiona l role
thats criolisly curhs potcntial inulllcvo::bofp mcticc.
the I I.K . internship. then. provided the imcm with the op portunity to
explore .five. uml brcarl-c cuul'mional psyd ltllngy limn a different perspective . The
impact of such WI experience w ill stTllllgly define the wr iter's pro fessional and
personal oricnt.utons tOWllT<.1 school psydwlogy , lts imrncdiutc benefit fur the intern
has been til co ntribute to a larger perspective of educational psyc hology: the
!1lssihi litiL'stor ps)'c1ll,II'g icat prac ricc cxtcndiug ta r beyo nd d ealing (ur cc pingj w ith
a three year lon g \I-ailing lisl llrsl;llltb rdi/ eJ asses sments . The lntcms hip introd uced
thl' plIssihil ity ofsystem chnngc uud "doing it bcucrv.and introduced the skills and
abilities ncccssury to e ffect such change. By awakening II critical. analytical
perspective tow nrds cducuriun ul psychology. the intern shi p was invalu able . By
lo.;J11pcring this perspective with pcnuiuc pl'fSllllabi lily, warmth. ;uhl l·:lrill{.: ,
complete picture ofthe educati onal ps)d1(, logist eme rged . l'araphrasin),!one 1'1' the
intern 's British colleag ues. educational PS)'c1Hllllgy is <I profession h,llanl'ed 1""t\\ ....en
gh'ing care and love, and ~ i v i ng knowlcdg c and cxpcrtis c: to sacr ifice Il l' iJ:!IUll\'
e ither tfor the other) sell s the educationa l psye lwll'gisl. thc sys t....m. amI uitilllaidy.
the child far short ofthe service deserved . It is ill the halnucc bctwccncaring nnd
knowledge that educat ional psyc1wlogy achievesits rullcstl'o telllia l
Ccnuulto the limiunionsof'thc imcruship tcxc.udiug It'gis liculproblcms such
as trunsportatiou) were ,I", ruufcssiooal .1I1l1cultural deficits experienced hy thc inte rn
\111 arrival. The intern was sim ply nor prepared til stcp intu till: rule or sc holll
psychologist. as would he expected of'u U.K. tminel:. While this situat ion was I'mtly
JUI' to differences in training, it is a fac t that the intern could have been hellel
pr1t"U\' J to mee t slll,' e or the EI'S cxpcctutious. By way or cx.nnplc. nn
under standing or the Nnticunl Cu rricul um, knowledge or advanced illJiJrlll<l1
assl:ssmcllltl't:hniqucs.and sys tclllsw(lrkarc integral to the dail y Iunctinuiugofthc
U. K. liducationa l psychologist. The intern arrived without these skil ls 'II' knowledge
In addi tion, many ofth e skills emp has ized in the intern's L Ulad ian exper ience ti.c
standardized ass essment} were rarely viewed as prtortncs inthe I J.K. C"IlIl:XI hy
British educational psyc ho logists . Thus.the intern J;lUnd the initialmonth (I n ofthe
32
inlo.:rushipJ hj~hJy intensive vis-u-vis dctlc ir-rcducrinu
rhe inl.... rn suggcsl.~ that OJl wl0lhcr occasion this deficit cou ld he largely
ove rcome priur-10 the internship through research ,lI\U directed study in relevant
areas. us \~ c1 1 ,IS specific skill development{i.c. infonna! tlSSCSSI1IC11I ) during pre-
pracucum anti pmcticum sclling s. II is also important to ta ke into account the
expecta tions 1'1'_Ill' (;(\opcraling F I'S in w est Essex . Their investment of lime.
exper tise . cllc rgy, ami hnspillilily arc key III a successful internship cxpc ricncc.und
Ihcil'ho.: iglHCllcd input during pre-inte rnship planning would gr':atly improve fmure
inrcrnship uucmptsin Essex.
1'. Sum ll!:Il) '
I'h..: internship \\~IS vuloablcfor the intern on a practical leve l. a professional
level. a persll lwi level. uml ouu philosophicallevel . Most impor tant. the inte rnsh ip
hml lgh t the entire gruduatc year irnn focus. lend ing it meaning and purpose. The
internship allowed an arena flITthe synthesis or rheo ry. skills. and prorcssfonuusm
that wil1 t:lci'itale the imcrn's future career in the field. The intern would he remiss
1101 hI comment 011the cultu ral. sociul. ,HIllpers ona l benefits of in terning in Harlow.
lhc tricudships and cultural experi ences had great impa ct on the intern. and were as
significuruns the internship expe rience itself. r hey will continue to influence the
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l-duc.uiuunl r:-~ (hn l{lg.y hus udaprcd und growll with majo r iutl ucncc fnuu
h..rh tlu- l i c'ld ~ olcducutkm uud pSyd lllll1gy. Il rawing from b mhdi~d plinc:~ til 11rl11
a uniqueelll ily. cclucutinnal r~Yl:hlllog i sl s have con sistently endeavoured In provid e
appr" pr i;lh: ;lIld Illc';lI1i nglill servic e to their comrnunnics. As the ne eds of these
communiric s h.rvc changed Ilm'lIgh time. so too has the 1"01.: ofthe cducutionnl
p:-)ch"l{\~'isll'\·llh, ...d tomccr ncw demands and issues
I he intern's expe riences in both Canada und thc United Kingdom rctlcctrh c
Educnuonul psychology is shining from a prn li:ssillll dcfincd by a 1l;lrrtl\\
profc ssfon rlun mcludcs busincss planning. marketing. r;lrlll"'I~!': I'\ , and consuhution
(D csscnt. 199 4). L'cuuulto this shin is th c 11m\'..:;I\\'aY ("rulll;1 limited (" cus "II
psy chu-cducutiotml l,,:sling ami assessment [i.c . psydUll1ldfi.:s l IU \\ ;If< 1s a tnorv
collaborative.inlcmcrivcproblem-solvingpamJiglllthal L'SP'lUSt.'S crupuwcnucnt nud
coop crutinn ofits participants j i .cconsu lnuiom.
Ihc relationship between cdncutjnnal psyl'llul' lgy uud psych ,'mc lrit:s has
uuditionully 1'It.'cn a close one. White psycbomcu-ics continue III pl,ly .' 11nnpunam
role ill lhe p rncticc ufcducutional psychul ug y. the bclicfthnt e.luL·;lliumll psych ol,,!!y
;IIlU psychometrics arc synonymous is inaccunuc. l he ,;enpe Iff ed ue;llllluaJ
psye hullll:'Yis broader than irsllSSeSSJlwnt methods and tccbniqncs. its mcasurcnu-nt
instnuncnts. iUlU its slundardizct1 tools. /1 would 1'It.' more accurate In xuy lll;ll
psychometric skills arc included in the cducutiona! psycliolllp.is l'S 10u h til' trudc . 110
m o re or tess important thau lime munugcrncnt skills . intcrpcrsunnl s kill s. or
orgnnbntionmubiliry .
Ihc consultative process is one eom po llent of educational psycho logy's
rc s pcn sc to the ever-changing psycho-educational milieu in wh ich cduc.uioua!
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IISyt:hologislS opcnuc. I"hrollgh this strategy. designed to empower and directly
in volve system stakeholders ILc. the student, parents. teachers. spec ial educat ion
touchers. sehoul administrmion. C'H Il IIIUlli ty and health agencies. crc.j . edu cational
pSydllll tlgisl Sinuuducc and dev elop the concept nf'coopcrutivc problem -solving. By
developin g 1l111TC effective wilyS nfundcrstanding and lllllnuging schoo l problems .
ami hy c'lI1sclolisly apply ing psychological theory and practice to the process.
educational psydmlogisls arc clllcrillg into 11 more proactive relation ship with the
cducuriun xystcm.
"l'he hCllCli ls orthc consultative model WIlle education system arc twofold :
Iirsl, lh...studcm has hisfhcr specific needsaddressed: and second . the system engag.es
in ,I process lhat pnuuorcs plann ing. evaluation, cooperat ion, orai nsloflll ing, and
crcaliw pl'ohk m-slllving. /ll uddition.thc consultation processprovides the education
s~ s tCIi I withan imcmal mcclmuism ro cvnhuuc. UlljUSt, and guide its continual growth
i ll1d dCl'l.'lopllll'nt. The intern considers the above ment ione d aspec ts of con s ultation
in mOll' tk'I:liJ in the literature re view section nf'this report .
I'Iw intern desired 1\1 conduc t qunlitntivc field research 0 11 the consulta tive
pHll'eSS USl'Uhy cducanonal psychologists In both SLJohn's. Newfoundland. Canada
and llurlow . Essex. I LK. and cornparmivcly analyze the pro fessional practice s and
perspectives. as related 10 the process. Resea rch methodology followed a sem i-
structured interviewformat, which wi ll he described in detail below .
c. Dat a Ce llccrlon lin d ln strumcms
i-huroduction
Ih c research darn was collected betwee n March and July 0 1"1t)I) :' . A total "I'
eigh t on cduca nonul psycholog ists participated inthe research via senti-s tructure d
interviews. To maintain the validity of the sample.four (4) cducauoreu psyc hnlog isls
operat ing in St. John's. Newfoundland were inte rviewed. as wellas It)lIr 14) llurlow
educatio nal psycho logists. All participants we re apprnache\l hy 111l' internand guvc
their in for med consent to be included lnrhc research (smnp!c Icucrs otconscru <lfe
found in Appe ndix Ill . In :1I1 efl ort III maintain anonymi ly. the CUlIc:lllunal
psycho logis ts were identified by nurnhcr only : i.c. nn (Ncw lilundl:md h luca limwl
Psychologist #!). n12. »n, 111"4;uk5 (Un iled Kingdom Educalional l'syrhologisl 1/51.
ukb , uk7 . and ukl!. 1\J1 educational psychol11gists are currently rcg. i~le red
psychologists with their loca l psycho logical ussociarions.
iiQuestionnaires
Ques tionnaires were devel oped usi ng II ser ies til" opon-cuded qllCSlillllS
de signed to encourage discussion arou nd cons ultation pract ice and philosophy. Till:
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IPICSliOllll<lirt: temp late is presented ill Appendix A. The qucstintmaircs wer e used b)
the inte rv iewer as 11guide during,the ac tual interview sess ions .
r ile interview Pl1.lL'CSS look trom appruximatcly 20-60 minute s per interview .
will interviewees were cncoumgcdto spea k HI length regarding the cons ultat ive
prul:css. and rcgurd illg theirperspe ctives and op inion s 011111.: process as it relate s to
cduc:lliollil l IlSydlHlllgy. All purticipams COl11 IllCnh:J on arcus covered in the
tjllcstio nll:lirc. lim! contributed ric h data sample s Interview s were held du ring
\\'mkilll; hours ;11 each educational psyd l\llngbl' s respective pillet: of'cmploymcm
All inte rviews wereheld in private .
III 0111 cffurt ttl accurately c:lplUrl.' the educ ational psych o log ists ' thoug hts
wrb.uirn. each interview 1I"~1.~ audio-tape recorded with r ouscm. T his process
<illU\\l'd;l uaturnlIlewduring rho interview,as there was no note-ruking required and
conversation could continue unchecked. The audio tapes were later transcribed
vcrbnnm. which luciliuuc d rcflcct lon 011 the precise comcxt ofth c inte rview data,
ri ll' tran scriptions were reviewedand excerpts selected fur inclusionin th is report .
1.1 . Review oft hc Lhcrntnrc
Thccducutional pSydlO logisl has . fm lll;my yea rs. practised ill lhl.'narnl \\I )·
define d r oleofmental tesling , However. the TI,1e ,'I' psydn. l,' gis! docs 11, 'II.'n.l with
the forma l assessment of a srndcm and n subsequent report: a ll ellu":,11;1'11:I1
psychologist 's involvement mar include prcscutatlons ut I.'aso.: confe rences ;un!
cousuluuinn with the student. parents. teachers. und other prn li:ssi"llals ,Saltier.
199::!), Cole and Sie gel (1()90 1 disting uis h betwee n two TIlles Iur Ih... s..:ho,,1
psychologisr: the tmditionnl technocrat who provid es menial testing a nd asseSSllll.'lIt
scrviccstotcachcrs undl"ul1i lsa "\!iaguosi s-lilr.pl;lec lllel1l+ in-sl'",:cial-ed\lcalillu" r" le,
contrasted w ith <I mo re CllCI' lllPtissillg pe rception o f the sehou l psy.:h" log ist as
cducuuonal problem- solver und consultant who is able to draw ona \\ i,IL'hod y HI
knowledge for the benefi t uf students, pllrents ,md \.'I.IlIc a tI' IS, To serve l'Ilil drl.'lI
cffccuvcly. schoo l psyc hologists must (lirsl undlilrenlO~IJ conccurnuc theiraucmiou
and person a l expertise on aduhs: a shi ft from direct to indi r...:1 ...... rvicc dclivcry
(Gu tkin and Conolcy . 19(0 ). It is ill the cIHlh:XI or the cmer~jl1g consultative
parad igm that the intern's research was pur sued .
i lJe/il1iI1K('O/l,l'II fwliol1
It has been stated that there arc ;IS mall }" inte rpretatiolls o f Ihe tcnu
consultation as there arc context s in which it use ful 10 "consi der jointl y" and "Ill rake
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C"IIll:'>CI" II lanku in Slrin~l:r. SlllW. l lihh...-rI. I'lIwclL &. 1.11ol1\\, JI)():!I. L'onsultauon.
as it arpin.:.. III 11k: ,,:Juc:lliu nal ~}chlllilgist. ha.s been defined as a prtlC\"SS in wh ich
C'"Kcms arc rai:'>Cd ,Iml a collabora tive OlOO rccurs jve pn>c'.-ssis iniliah.-d wh ich
c••mhilll.:s C.Sr lllrill illll. ,ISSl,,"Sslllcn l. tmcrvcnrlon and review (Wagner. )1I95).
Si lllihnly. { ' Il ll llk' y I<:.( 'unot...·y (in Davi s &. I larts ou gh. I \Jl)~ 1 d efine d cons uha tiun
<I S a wlulllary.1I111l-supcr\,isnry relationship between prtlli:ssillnals from differing
li"..!lIs,l: sl' lhlishcd 10 aid one party intheir professional func tiuning . Clll11rlcllll: lll:U')
10 this r-crspccrivc is the I'IHsili\ \lIlhal cunsuhation is :1I1 huc rpcrsonal proc ess s imilar
Itl tCill.:hillg . hal'ing some c\c ,IlI'nls in cununou with supervis ion. nnd ...ee:lsioll all ~
I,It,ls like psyeh,>ther:l~'IR'lhhjns& xpcuccriu 1><I\is&. IlartSl,ugh. \'JC1.:!). :\ third
t1e linitinll trom Fi ll,: & Kllnltls (I'JCJ.:!Idl."SCrihcs the consunativc pn.....ess a-.; boih
scrvic ..'S toa client (i.e .lhc child anti the ramily') Ihrnugl, a mcduuor or cUllsuhl.'C [i.e .
Ihe f;uuily. thc f..·adk:rs. lh,:....:In·gi,,.'Th. till.'school. andodll.'f jm...h ed pftll~'Ss itlna ls ) ,
1:;1..·h llft h.:sc ,k lin itiuns IIIUdlt.':'''ll diffc rcm aspects ,lfcnnst/Ilatinll. arid a ll re flec t
valid clcm ..' lIls " fl hc process . However, linking ca ch de finition a nd clllltri hlliing III
rb..· real power ofth.., cUllsull:ltill.' process in the cd ucanunalcomext is the fac t that
c" lls1I11;lli" ll g il'es tl\\'n crship ofproblem to students uudtheirteachers (Coleman.
I' JLl-lI, 1\ is rhccmoowcrmcru of'thc consuhcc s in the system thutmnkcs the en tire
rharcons uhutlon is Stl valuableh' cducuuonal psyehll lll~i st s. h' the c...luc.uion s~ sh.: m.
und ultinuucly. uo thc studcm.
Key tothcdiscussion ot'consulunion isthe distinc tion tlla l is dmwnalu lll;
the direct-indirect scrvicc contimnrrnti.c. \\ het h~'rseht,(,lllsydl( , l ll!!-islSHl\.· pn l\'i.lil\!!
sen'ices diwe lly or indi rc etly tn their clicms]. T he demands of each " f lh<' 1\l ll
IIlI.dc1s. wh ile sh:lr ing some commonalities {i.c . klltll \lc llge and expertise rq~;lI'<l i ng
assessme nt. d iilg llll.,i s.• md intervention] do ln fuct require ditfcrcm s,'1s urskill s.
Wi th direct se rvice, it is the cducutionu! psyc hol ogi sl's thc rupeutir sl..ills with
ch ild ren Ihat arc puramount. while with ind in.:el service. il is lfw ,'l hll;al inll;d
psyeho lllg ist's a hilitYll' \\ lIrl; cflCeli\'e ly' with nduhs rhat is 1110sl il11l'0rlalll (( ;utkin
& ( ·olloky. 1')9(J). Working wilhin th is continuum. S icgd.l::. ( '" ll,(/ II'm/ and also
Circcnough. S d IWCill1. .I::.Silk1ofs"" (1 1)9.11 sla lcd lilill Ill\' direc t service p' II'11liglll
relegates rhc sc ho ol psyc ho logis l '0 ill1 expe rt tester \\l1u l"utlclioJ) .' ill a reactive .
rcspousc lIludd . and whose assessment PWl'CSS hecnmcs Slillic (I 'CI'.SIlS i111
irucmctivc proCI:SSover timcj. Uthcr research puints In the swggcriu!:llll'cds cor our
child ren ill rclution tothe limit ed psychological resources available. and " 1the tact
Ihat ,loultsr,lthc rthilll chilo rc ncll lllw lthc cn vlwn mcllls lhat ch ildrcil fullc li \lll in. <ls
an indic tment uf direct se rvice delive ry. and <IS supportive uf indirect se rv icc
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dcliv cry/cunsultutivc process (Liut kin & L'rmolcy. !9t)O/
Distingu ished from other helping rc lutkurshi p s. cons ultation can he broadly
work logether III .uldrcss a mutually identified goa l for the cli ent (Buysse. Sc hul te .
Pierce . s: Terry . Ic)lI4 ). Consultation involv es \\urk ing \Iith th e person who has the
11I1lc ssiollal l\:spo m ihilil)' lu hc lo r is thc IIltlS!)COI1l:c rnL'tl ( i.c. thl,'cOllsultl'l' l sinc c
Ih,ll perso n is. hy definition. the mos t motivated towardsnchicving ehnng c (Wagner .
1'1'1:;,. Studie s she.,' rluu the mujur segment of ed ucational psyclu' ]og isis' time is
spl'lll ill <ISSL'SSll\<..'lll and consultation, wi th the tre nd hcillg towardall increase in
cons ulr.uion \Iil h teacher s (Cheramie & SIIU"'f. 1 l)'J ~ I When consulunivc aspects of
11K' ass...ssm...m pr' lcvss nr...added II' lh., consufuuivc continu um. r...search indi....I!<.·S
thntcdu c:llil111al psycho log isls spend up to 1JO%,o( th c ir umc ou indirec t scrvicc s. ln
add iti,lll. consuhution uppc urs til maxirniz c the pot...nriul impact (If schuoi
psyd llllll)Jical sc rvic...s. ,1lIdclll1sislcnlly cur crgcs a s the acli d ly most pre ferred hy
Ilsych"rll~ isI.S (,utk in <'\:Conolc y. 11)<)0 ). The rese a rch imp lic.slh<l cn nlempor;lry
I IJ'm ).
ii. nlt'ore/ie,d p "r,IJ!<,<,lil' l' ,\'OI1( 'UII-I/i!lll/ioll
rh~ underpinnings or lh..: CUIl~lI lt;lth'c process come fWI11 ma ny domains.
including.themental health mode l (l.c. based Oil Rllgc ri,1I1 ;\Ild Ahlcrlun lhl'llryl. the
behavioural model ti.c. l-ased ou behaviour karning Ihe.1ryl. lngalli/ at i 'll1a l ' llrt'l·\.' ~S
models [i.c. bused I'll systctus chuugc Ihcory ) and the cllilahllrilliw 1l1l,dd (hasl'd ou
the princ iples of collabomrion und parity. and characterized hy I\1U!U,l[ c" nll,,1;111l1
mutua l gllah amon g tcummcmbcrsj tH k & ""nltls, I'N~) . III addiuon. I'lTsllllal
Construct Theory. Symhillic Intcractionism. and Systcm s 'I hillking/ Family lhc l':l[l ~
havcal! il1l1 ucnccd thc J ..:\'c l llP111 C I\I" f l h ~ cll ll su ll ;l li \'Cm i "" " l a t i o l1 ( \\' <I g l\cr. 1<)'/:»
Scholtcu (ill Cole &. Si\:gel . !1Jl}Olhas note d that models uf consulnuion haw 'lis"
be en \k\dl'fll'd bused uponthe level ofuucrvcntion ri.c . illdi\ idual chi ld. cbs~n "ll1 l.
ur system ). and upon the cousuhunts' approach u.c. I:lc ililalivc or CXPCl'tJ
l"l1o..'Ilrc lically. cons ultation is oaseu 1111 1h..:premisc rhru positive ch.mg...in surdcm
behnviour can be produc ed rnu ift'cUy whe n HcOllsul lal1 l l·IJ1! :I1!C.~ wi th teachers Of
lither .~l.' hllo l personne l in l.'o lhlhor,tti\C pruhlcm-soh'iul! (Tin~stro lll , Link. .'\;
SI<..'waT1. 19(0). Consult ation is also proundcd in the concep ts ulcqual n:lalillnsllips.
mutua l trust am! open communication. jo int prohlcm idcnt ificutinn. p<IHliug and
idcl11ifying effective stra tegies. and shared responsihili ty in s lralcgy illl p lcnll:lIta liOlI
,1l1J cvaluat iou (Slringe r. Stow. Hibbert . Pm\c11.& l .euw. I')'l:!). IkgardJcss of
"
m,"Id nr nricllla li" n. lh.:n: are t!cn,.:ric cbaracrcri stics In al l [ufm s of cunsulnuion.
ClUl\ull 'lliHI1 i.. a " hd pill g. ll ..prohlcm-selvc" pn1oC~'!<o" which 1"-"t:UI1O lxt\\cen a
f\rt'fi......itlllal h.:I(l-ghcr nnd u hdp-~-.:kcr.1t is a mlunlar~.. reluuon ship in which the
hdr·~i ,'cr und hd p-sl:d ' l:f share in SI.hi ng the pwl"l1cm. "11..... gilal is III solve a
currcor problem uf the hdr-~ckcr. alld till:help-seeker prnfils nom Iix.'rd atillilship
ill such ;I WilY tlun future prnhk l11s may be handled more S<.: nsit in :ly and skillull~
l r-.'k yl'l"Sl'I"I.IlJ7IJ.i n Slrillgcr.Stll\\.llihhcn. l' ll\\'d l.& l.ollw.l l)l):'l.
III t ;" lI /.\ of cOI/\ lI l1u l illl l
Ihe rurp"'~ and g.,<ls ilf cUlisultJlinn urc 111\1..1 onco tied \II th.... paniculur
model that the pn>co:.... 1i,1I,.\\ ... Ycr.jhcre arc gcn.:r.d gtlills that ho llI true lilT 11111s1
1I1II1.Id... 1bcsc i ndu~k ( hut arc 1M limned In ) 1I~ liIIJow in!:!: utli..-ring bclp In the
I.....r-,oum..st l:"IIl:Cnll". i.c. ;l...,i sling classroom 1C'".K;~rs in l,urkin!:!IIlllt\: cffcetivciy
\\ jl!l h.. th the ir :-IIIJ":lIls \\ilh Jisahi li l il~ a nd IhuS!..' students al risk fur spt.'cia l
cducnion rdi..'rr.ll t( ilang. (; l'rsl..:n. &. Morvant. 11)<).lJ; aJJrl'Ssing work m di fferent
k\ ds t i l' Ih.' sc·huo ); " ni..'r illg reachers a forum filr pru li.:ssilltml dcwillpm..:nt and
pnl\ 'i,lillg "::'I:pJ ;l n' lIi t.n.~ ,IIlU umll'r.",t:lIldings of scho ol- b ased problems lIsing
i n ll'ra.· l iolli.~1ll unclsYSI":Il1S thinking in a collabor.uivc framewor k (wag ner. 19'15).
FXI.·n,ling the cousulunlvc range . Cull.' (19 tH ) sugI;cs ls rhur an cducutionnl
psyclw l'l!!ist's cuu sultutivc work should involve reg ulur 1'<!UI'ali" n ~ ll\lkllls us \\..:11
111.: ultimategoal (lr":OIlSIIIWliol1,hO\\CI'Cr, is to cnhancc children's k'arnil1!!-, to Ill; lk ,'
services avuilnblcto ;111 students. and to ul ili/,' multiple ;[l'l'l'\l adl"S hI ,,'n icc
dcliwry( 'llk& Sie gel. 199()).
subject . Howe ver. recent research has confirmed some h'ng-h, I,I I,,'lids rqlar, lilll!
theconsultarion pruccsx and offered some po tcntial research dirccuuns Ii II' thcrurur....
Studies havc consider ed 1111' tmpoI1:tnccufcv; llllatilln 10cunsultutiou (Muckl. I<J'J-' l,
and the effect o f intern•cc tl.c. muhidiscipliuury and in1<..' r. al!cn,'y 1 im lcs uu
consultation (('''Iw lc)' & C OIlOle )' . f\}')]) . ·[(;ac h":I'··I"du..:a l j" II'Il psy t;holllJ!is l
cousu'uuioo programs 11.;\"..: hccu shrrcn to increase lhc d;l.s~n ~)m llloli l'ill;olla]
climate (Si nger & Houtz. 11)I}2 ,. In lerms nf prngr;lI11ll1jl1~ " C,lrly childhoorl
inll'gral iull program s for children with disahil ilics include cousulunion as a ke y
component ( Hie & KOIllOS, 11J9~ ), Someofthe mos t defi nitive wurk, howev er. h as
as its rU(lIS the positive relationship be tween cunsutturion . t;ollahof;llioll and
communication.
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( '"n-;u lta lion depends on collnborutiou (Davidow. 199 4: Buys se. Schulte.
Pierce . & 'l crry. IlI l ) " ) with teamwork and coo peration viewed as impo rtant
C"lltr ih\llurs tu xucccsst ul l: lll1~lLl l a li\lll( l: rchliL 1" '13). While su ccessfu l consuhums
~hllll i d he kl1ll\\ 'kd~'lhk. competent. and con genial. siu dy has indicated thaI the ideal
ccus uluuion n..' lllli<lllShip is voluntary. eg a litarian. and collegial ill nature . and that
interventions developed viu a collatonuivc mudd U TI.' more acceptable mtcuchcrs
rhan \mr kinl; rcl uuonvhi ps cluuuctcrixc d hy isola tion (Kutsi ck. Gutkiu. & Will.
1'1'11). Succin<; l]y. collaboruticm.1110 cooperation arc more effective than dict ating
jIJ,\\i dml. 1'1')-1). IIIuddimm. the consulunu's fhcilitutivccha racte ris tics have been
linnu l tll 1'1..: impornnu In succ ess (W ..:i.'iscllhurger. Fine . s: I'o ggiu. IlJ1Q)
Cnns llhal iun. lhc l'elt'rc. can he viewed as" sueial interact ion in wh ich succe ss II I
b ilurc depends iulurgc punon the dytuunics of'sociul inrcruction(Ting-amm.Liulc.
& St \.' W;1I1.1( 1) ( ) ) , At it's 1111l.,1 basic level. consulta tion is an int erpersona l exchange:
SllLT\.·SS is dq)L'ndanl 011the cou suluuu's conuuu rticutinn and imcrpersnnal sk ills
Based o n this re search , one would expect that th e processes use d by
praL·l i.sing schoo l ps)'c ho logi.SIS to rommunicutc their kno wledg e an: at leas t [IS
implll'laul as IhL'contcu t uf'rhc klll'\ lk dg\.' that is communic ate d (Gutk ill &.Co nclcy .
1')<)0 ). Fur exam ple. ef fective irncrpcrsona l ski lls [i.c. counselling skills; active
li!<o hrmng.w armth. interest. re spec t. auc! ~' l1lpa lhYl were found1" b...• crurial tothe
l' ll llloali'l ll llr tlll' ,nn sllltali'lnl ';',I':":SS (Slring..:r, SI\l\I.l lihIWI'I. I"l \\ d l, ,I;;. 1 '111\1,
1991: HI..:& Komos, 1")91), Da \ ido\\ ( I ·Jll4l l'l:p" rh.:dthat rhc comunmic.utou "t"
psy chlllngkal lindings is as irupurtnm as theIilldil1!!s themselves. Illl<'l'<'slill!!ly, a
co llnhorarivc consuunuon approach i1l\llh'in g share d I'cs]1o l1s ihllil~ "lI d ;l !;I\'i lil,lliw
(\''': I>U, Ji rL'clirc) inl" r:lcliw slyI<' has n lm,' III be ]1l'd"..:1"1'...xl hy ...·t\IlS\lh,ln ls ;111.1
consumers. implying that conte n t and p rocess sho uld 1'0..: cqually slr..:ss\.".1 ( I h lysS<',
Schulte. Pie rce. & Terry. l'l '}-I), It 1\'lu l.11J..: accurate h ' s \<lk thut nlllSull alil'lI ill
schools is th.. solution tl l"prnhk llls hy ha\' ing cd llca li" n"l ]1Sydlllhl!!is ts ;tu.! seh"" ls
wo rkrogcth cr ill;lp rc\'l' lltatiw,cr..alivo,:, :lIldclk..:tiwlll'll1l1 cr. ralh" l'lh,lIl\\\lllilll1
in a crisis r":SJll1I1S" mnnucror t:olld ucting ass..:sslll ..:nls IiII'ptac..m..:nl (\V"glll':r. 1')')<; I,
I ', lJ<lrria,I/II ("lJl/,l lIlfl/f j ' lII
Harr iers (0 cons ultation exis t a t varyillg l..:vclsof a ,~y,~l ..nr. 1,IlI!! ing limn
regiol1alsys tems {ullt..:a] system s, and 1'("(1111bnxul progrtuns 10 i lld i l'id lJ;Jfdass l'l~ 'IlIS
f ilesc inclu dc (b ut are nor limited (0 ) p(lJic i c,~ and practiccs Ill;11 do ""1 supp" l'1
con suhntion . 1:1l:\;'(If prufcssi unal preparation in ..:onsull<lillll skills, ll\'a- ":lllphasis
o n direct service delivery, time and cusclnad construims. ditfc nog kn'l\\ kdgc-hascs
un derlying special and rcgulur education. issue s nfcrcdibility. l1om llu!l lrtnily III
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varyl1ll-' 0.:' • " waf Irumcw nrks. th.... developme nt of hierarchies. unrcalisuc
cXpco.; l:lli, .ns. dcs in: s hI maintain ;h~' status quo. and 10\1"selfconfidence (File &.
Kontos. J"' I:!>. (lrll1<lj"r C<llu:o.:h l to the schoo! pSydh1lt1gisi is the !10ssihirity that
"' \ '0.:1\ the Illils t e ffec tive illlcrn :nlilill s1mlcgi..:smay' not be ca rrk tl OUI(Connl ey &
( ·ollok·y . 1
'
1'11). SdJOol rs )'cholvgislS nrc dcpcmknu on aduh thinl par ties s uch a.s
k':Il'lll'f s :md par..'nls todclivcr their scrvi ..,cs. lfth.., third pan! cs do J1l11 ad onthc
vducnuoualp.sydJlll ogis\'s rcouumcnd.uions appnlprhlldy .lhcr.: will he little ifan y
pusiliw impact on the child. TIl<:questioll ,II"whether third par ties choose III .11.:1"'11
all cduc.nionnlpSydllll,'gisl's In....umcm rccommcudutions ill the manner intended is
nccuuplcx behaviourn·slllting.from ,llllyri;I\1ufimra-pcrsonal. huc r-pcrsonal. ill1d
L'xlra-lll'rsllnallill'CCS«(; lllk in& COlllllo.::y .I'J ')IIi. Th..sc Iorccs include ncgativc ur
imuioual Ic.n-hcr allillldcs which C,II1 interfere with the consultative process
(\\ 'cissL·llhllrgL'r , t-ine. & Poggi" , 19X:::!) , and p"Tenls resistanc e rotbc consumuivc
(l1'l'l'L'.SS(i.c. when t h~' consultant is 111lS11CCCsslill ,,: influencing till: consultcc to
cn!!agL' aClin..'ly ill a problem-solving pTOC"SS ) (Tingstrum. Liulc & Stewar t. 1990;
( "lIllph.: 11.!lJ'nl. With most teac hers \\;lIl ling concrc t..ness. spo:t.:ilid l)'. imcnsity.
and pr<lclit.:ality Iromconsuluuus (ilang, ncrstcu. & Morvant . 19(4). pressu re is
placed upon thc cons ultant \11 provide dir ect s..l....icc and play the roll: of expe rt. a
situ.uionwhich undermines IhL' consuluuivc proc ess . Thus. it is diffic ult 10 maimuin
1993).
Results and l) iSl'llss inn
rite intern considered the research qucsl i"l1 " 1111'11 differences l'\isl ill
perspective ,IIIU practice with rcganl ttl consultation hc llll'cil edlie illi"I\;l1
psychologists pract ising in SI. John's. Newfoundland and llarlow. West 1':ssc \ ',''',1 Ill'
intern desired ro explore buth the mechanics and the personal rl'sponse,>or both
gTIIllpS in ordcr tn dctcnninuur II hal pnintnlong nc ontinuum thc 11111 s ys!l'IllS l'x isl
Ihe irucrnhypmhcsizcdthutif'cducational ps)'chu hlgislS practisedwithin a pmticuhn
mudd ofconsuhmion (j.c. collabo rative prn hlc m-solving), the)' \I .,uld show hi ~ l ll'l
applicat ion o f theory 10 practice uud III consult ation issues than would cducutionul
llsychnll1gists who did not practise with ill th is mudcl, The implieilti" ns of this
resea rc h would con tribute to the coufirrmuion of the eJlieac y II I' 111l' Ct'llsulla livc
approach in educat ional psychology, The area s that the research focusedupon W(,Tl ' ;
defin ing consultation. the mechanics orconsuharion. nud wnsulWlioll issue,s, These
areas we re chosento pro vide informalion from which IIIcom pare the cunxuhativc
processes ofthetwo systems.
so
i. Ik/illill~(·"II.\'IIflali(l/1
lbc inlcr\'icwccs were asked to define consultation. The genera l pattern or
responses indicated that there was some difference in the precision ,mu conforunty
uf def initions hoth wjlhill and betwe en groups . The British cducutjonal
p.sydwillgisis' JdinitiollS of'consuluuion showed liulc variance.,1l1Ureferre d 10the
proc!.:SS JirL'clly or indin:c lly a.s un interactive . prohlcm-sotving proccrs. For
~·.s; l lnplc, uk(, defined consuhurion as ~ ...ucuvc prohlcm-solvlng...providing a
structure ill which hi t1uproblem -solving. toen gage others (i.c . fhc cluss tcachc r.jhe
SI·:NCO. the system} in that problem-solving process. not to provide solutions.
tnnsultntion imparts skills and knowledge. and also recognizes skills and
kllllWb Jgc. It's actunlly empowe ring." Similarly. ukS descr ibed consultation as a
proces s. "nih.' way o r working with other people. clurifying your role and engaging
themin ,1Il imcructionnl process based on a problem-solv ing approach . Through the
consulnuivc pwc...ss. you (the educationa l psychologist) don't take anything away
from the person; rather. )'O U arc trying to help other people to be independent
problem solvers." Indirec tly. l-oth uk) and uk7 included the essence of the proble m-
sl.l[\ing paradigm. with uk7 Sl<Ilillgthat "consultation for me. in the broadest sense.
means llIeeting with people. und seeing iL by being it consu ltant to them. I can help
them think mo re clearly abou t whatthey arc conc erned about."
In con trast. the Newfoundland cducarionut psydH ll,'g.isls Slhl\\" d mon-
variance ill the ir resp on ses. These ddini ti\ll1S inc lude d d is,·ussi ng. speci lk cases.
two o r three other people a nd pUlling yuur h<.'adshlgt·thcr, lisleni ng. hr;lillsh1lming
and coming up with Slra!egks to help til" child" (nJ:!). "gil'il1g dircc linll and advice"
(nI 4 ), an d "clari fying the iss ues in a multidixciplinnty appro: ll:h"tn tl ), While a ll
agreed ~1I1 whu would he involved ill the process rt.c.nduunixuution. L'<l\lls,'i ''' rs,
teache rs. and slgn itlcunt others) , there "''IS considerable variance inthe interpers onal
interaction that wou ld rnkc place. and in rhc conceptual h an l..:\\ llll in whic h the
consultation wo uld occur. Fo r exam ple, liD focused Oil the iruportnncc ul
inter personal ski lls 10 the process. w hile nwking rc!.... renee to till' pmhklll-snl\"lng
model: "Consultationis a mcansof'communication. II's a meansnfga lhering.insl ghl
and in formation , usually in <I case about an indi vidual. It's i:lultidisdl'limlf)·. and it's
non-objective in the sense that it's active and reflective Iistc ning . Il's 'limed at
prese n ting a clea r picture o t'wlun the issues arc surrounding an individunl and then ,
Iroru tha t. mak ing recommendations 10 plan 10 address those issues."
NFl wor ked inumorc d irective context; " I cons ult with couns ell ors. w here
they call to bounce ideas off'mc and to get advice on procedure ur where they sho uld
go with a particular assessment. T he other area wou ld he the teacher s, where they
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present a pmhlclll and you listen <111<.1 g ive sugges t inns nil how ttl proceed ." Nfl
presented a clearlink to the proh1cm-solvillg paradigtu: "Consultation occurs when
I g,d 11 1.:(1 11 (i.c . hUlllll sehoul administra tor . counxclfo-io r 11 tcuchcr) ,HId we J ili1.: 11SS
what has been done . \\ h;11 needs tn be clone. and then I leave it in the hands of
whoever is mak ing the referral; lLsuillly (90-95% of the lime) . when 11 schoo l Is
~':I l r ing me [II consult. they \\,1111me 10 take thc cnsc." The variance in ddinitions
reflect the difkn.' nl foci [lwl IndividualpsydmJ ogb ls have lnwarJs consultation.
Newfoundland CllIlIC:\! as inthe West Esrcx context . The datil show that there was
more COllsislo:ncybetweenthe British ed ucational psychologists iu thcir dcfiniuo u
ofconsuhution. a~ well as more precisionin identifying the strucuuulframework fo r
the ir consultative practice. One pussible implicationof this finding is thut how
cducnuonal psyehnlllgisls ddi ne consultaricn may havc conscqucnccs onlmwthcy
inter pret and practise consultation in the ir personal practice.
ii .l k d wl/it'.,·of('/I!/.I"/I /alhlll
1111.' interview explored the mechanics ofconsuhatlon in both scuiugs . lhis
discuss illll included (hut wus not limited to): who is involved in consultation; the
l'lIlltextlial nnd environmental realities orconsuhnurm: how the process is initiated
a nd followcd lip: the structure and cuntcra l,f consultation session: the roles ;llld
responsibilities of cducutiurml psyc1w llll,!b lS in the consult.uivc I'rlK" '~S: ,Ill'! hO\1
success is measure d with rcgardtocousuharlon.
there were s il1lil,lr ilics mid differ ences lillllld lll 'l h \\i lhirt,Ull l 1>1.'1\\1'1.'11 1111.'
Ne wfo undland and British cduc .uionnl psydlologists in term s o f th\' m,'dwnics of
consuhauon. Most educ ational psyd lll )ng is ls in ""' Ih cllllt .'~;ls ag r"e d willi rq:.lrd 10
who wo uld he in volve d in the proce ss {incl ud ing tcncbcrs. eU\lllsdln rs .
oduunistnuors.thc student. pare nts. ,[1(..1 othe r PWl"cssipllil!sl. 1'01'the NCI\ t' >lIldlaml
educational psych olo gists, re ference was made 10 the program 1'I,IIl1lingII'allll'l'll"eSS
hy a ll interviewees. lnc jusinus on such :lIC.lI\\ we re descri bed by nn as "any pvrscm
who would he seen ~S.I stakehold e r with resp ec t It, the sltld':l1l. <II' ill 011\1.'1'words,
uuyhody who was try ing 10 mee tthe srcd lie needs o f thai student". Thcsc rcsult-,
were similur11) the British cducutional psy" hulog isIS'duta. whichst.uc dtluu tlleS<lIIll.·
NISic group (i.e. stakeholders) would be involved in theprocess. with the uddcudum
Ihat "who is involved is directly related 10 who is pres e nting and the 0\'\'1'.111 COllle,1
o f the..:ase"( uk6)
Ed ucationa l pSyd 101ug,ists ill lxuh sett ing s cons ulte d in the same hilsic
envir onme nts : the multidisciplinary team context. the l eilche r··ed l1~ <l li nn ; 1 1
psychlllugist context . the counscllnr-cducarionul p~ychu l (l gist cnutcxt. the
mlnuuisuuucm-ccducational pSyCh'lltlgist conte xt. the parctu-cducationul
pxyclll,l'gisl ouucxt. lk xtW.klll--ctIUcilli'll1'l l pSyl:IHIll'gisl context. the stakeholder-
-cduc.uionulpsychlllugislCOlltC:>o1 and vanutions «n rhcsccomcxrs u.c.combinatiuns
k'ul'lll'r--llurl'I1\--l'ducati,lIwl psychtlingisl context!
' I he cons utuuion prtlCcss\ \<1S usually rbur nol c:.:clusin:lyl ininmcd hy the
conxulrcc. ;Hili lhis hdd true l(lI' both the NcwlclUlldlamJ and British cducznionul
pSyc!H,["gixts, (\lll.'Ul luli"lll;ould he "triggcrcJ \\I1..:nthe .'c hool lms decided tha i it
uwd ,s I'l'., ,,url'CS addilional III the school In tical with whatever problem confronts
mcm" Ilt~ .'i l, and u general consensus hI this qualifie r was noted in the m:~jmiIY 111"
irucrvicw s Irorn bothxystcm s.
1l11' struclurc <lnd cl'1l1cnt ' lr llw aclua l wllsultaliull meeting differed grcatl)
11..:twI:I:11 the British and Ncwfoundluml systems. Nt::!responded that there was a
degree Ill' inliu'I1lalitYand flexibility 10 con sultution: "sometimes it's In listen. sec
whitt's guing \111 and SCl'what we cun Clime up with ti.c. braiustormingj-wlnu
slmlq.:ies d., we come up with 1\1 help the child." 'I'his was similar 10 nfl response.
who ad\kd "usually, when you go inlo i l school III do something. you end up
c' lJlsuh ing Oil half a dozen tlilkrcllllhings," Nf4 mudcreference 10 the informal
n.uurcofconsultunon: "l hl'y i i.c. thc consultccsj talk toyou. und thcy want III get
XOltll' input. (11' gl'l ~"1U involved in the program planning team process: you g tvc
p lan ning. team proc ess (i.c . muludisciplinnry ap pr' I,Il:hl lIas rel .II,-..1 (h ul 11,,1
cxclus ivc ty) 10 cousuluuion by rhc lllajl'rily of Nc\\ lillllh.lI'lI1d e\1I1'-"'lIi,' II,1I
ps~'Chtlrllgists. where the struc ture "Jilllll\\ CUIhc, gllillelil1cS lilr lh..'mull i,lis ,,·ipl ill<lr.\
lr. ullC\\ o rk" ( III}I,
III contrast. rhc Ilri lislJ cUIK'at;lmaJ psydlnlogiSh cll tlaged the l'onsuI1,',..s ill
an inte rpersonal problcnn-s olviug process. Theeduc ational ps ych n l••gbts. such 'IS
ukK. dcs"Tj (,cdlhcprtICC ss llS Slich. "Il l helplhe C\' I\SU!h:CSh' s., rt , ' ul Ill..-ir prioriti ..·s .
ke eping in mind nne's \\\111 ugcndu and Iramcwork...it coukl hc about individu.rl
pup ils . hut it c an als o ukc in other Issue s ...it \\lllild h... laq;dy laki ng ~I Ilrt,hk'!lI'
so l\'in g uppmach. I wuuldo't be going in as a hlnnk shed. I \\tHlld hil\'e -.I hmncwurk
(i.c. the problem-solving Illodel ) thnr I wou ld be following". T Ill' proc css has a
ucf'iuirc structur e alit! form.u. I Ik5 offe red. "illY role \\" lIkl be I" direc t Iii..'
conversation and bring some sys lcll1<11ic 11l;,lkillg til it". ( lk7 stutc d thai "the
con sultation proccss would have to he struc ture d ... ill the sense that smnc h;lsie
principles woul d have III be kep i in mind : I wouldn'tfi-e ! that the cunxulratiou was
successful unless I W<lS clear abou t the nructurc und expectations before I sinned /lh..:
process)." S im ilarly. ukS stated quil l.'succin ctl y that con suluuion is "<ld uall y anumd
frameworkand pro viding a structure in which In doprobtcm-solving."
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In response ,,, inq uiry regarding the roll' of the cons ulta nt. there I\"l' In•
dilkrcllccs within and betw een groups. The respon ses in the New foundland sam ple
ranged Iuun ]l<lrl jl:ill;UlI -llhscr\'<,;r( n l~. l1 r -t )I\I <lCli\·c lender tnf'l and 111' 3). and Item
a din:cli\'c. C _\ I~rlisc r..»spccrtvc (111"1. :.IllU 11Ft ) to u ti.lcilil'llin:. coilabonuivc
pcrspcl:lin' lnl:!. nO ). 'I lien: was CllllSis lCllCY Wlll 111g al l N cwf(IWRII,lJlu cdu~'a : iOlw l
[Jsycholu!!i.sls n:g,lrdinj! the impOJ11lJ1CC uflisk'nillg In IllL' consul tc..', hUI SlIhSCl/ lIl 'lll
;! l 'l ;l llt could range fnmll'l ,IJHI'lIWli' >1l to pm\ 'jding expertise.
I\nlllllg the llJ'itish ' <I mrie . 111\:1'':\\,:IS11greater consistency 01'11.11.:. Rd ming
h,ld 10 th... framework Ill' problem-solver. there was consensus among the British
e~hl(a ti tl n:ll pSyd lllllll,!isls tha t the consultant he an ac tive listene r. empathic. and a
guide and "cmpowcrcr" tilhelp the consultcc app roach the problem in a diffe rent \\'a~
t i.c. using a prnhk m'sl,I\'i llg apprnachl . III addition. ukf offered that"another key
p:lrl{(,fc' "1SlIl t<lti lln)is h'Cping lhediseu ssion quitL tocuscd on wlun the issue is. or
~'1'C1l mayhe hrnudcning it (the discussinn) O UI end seeing it as a different issue til
what is heing presented. It's \"Cry much pmviding the framework for a meaningful
,liscussillll; notjust a cha t o r il "w ingc" (Clllllr /;1int l session. bUI a sessi on that will
produc e S0111C Sll11 ofaction hy somebody taction that might make a minirualamount
1' 1' difference III the yllung person in Illc system at Ihat point in lime). My
r~'s l"" llsi hiliIY within any consultation is alw<lys to try and make a child's experience
~, '!
w ith in an educational ~e ll ing mo re purpose ful ami coustructivc.' In ;Iddi ti" n. the
lrnponancc (Ill coun selling skills l i,e . ;u:liw listening. \'11lpathy. IVl'hr'l.~ill~. rdk<:t ill~
hac k. confrontation. and negolial i'llll \Ias cile\ l hy all Hriush ,'d 'h.';li"I I,,1
psydlOlog ists as centralto th.., ccmsuluuivc process
I lkS. SIX',lkinglln the S,lIlW isslle llf w lc. pr\'.~\'nl<.'tl t lK' Jililoll ing p"·I'S!,,'..:til c:
"In my experience . education i.~ more " I'>l ear ing. hascd I'fll":CS~. <IS " PI'"s",1 hI a
know!cug\'-n,IScupmr css . My role is IIIdirec tthe convcrsnnon andto hrin g <I h it or
sysrcnuuic thinki ng (<ll1d kllO\l k dge l hI the caringprocess which i:-; g'l ing ' HI." I Is...X
added. " there are timcs wheul will bc un ucrivcli:-;teller.'lIld timcs whcu l Illay hl'
need inginlimna tillll.St lllllayha\'eltlhcaskingspceilie ques(illl1sol' l'eIlC('1 inghac s...
ttl pctthm personto think. And sometimes. you might ha w IIIuct uutly lah· the issuc
ilway from them. so thatthcycun thin k about how to han dle it belle!'."
With regard to the cons ulta tion Inllow- up proc ess. there were si mibr ities
withi n a nd between groups. The Newfou nd land cxlucauonal psy..:hol ' l~ist:-; shared the
opiniunthar follow-up wo uld be the respllllsihility (II'tile sehoul. wit h the exception
llf thosc insta nces where. in nmultidisciplinury (ca m. that res ponsihi lity would 1;t11
10 the case manager or the person with the primary lead ership role . Within the Hruish
con text. it was held by the maj ori ty of edu cational psy <: ho logists th.u ~eho() l~
incorponuc follow-up as part of their reviewal cuch stage of the usw-smcm pnfccs~
5.
"I bc ( 'lIue of l' rac ricc put s a Inl IIrlhc 1i..lluw.u p r..,'spunsihility on the scbcol.
whereas Ih.ll m ig ht nul have been the case pri or III the Code " (uk5) . Additionally.
cducminnal llSyd)ulugisls hui hJ Iccd hack in to tho:cunsultatiun process. sn lhat it is
p"s...ihlc til "d ra w ClIllsUltccs into Ih..· consultat io n circ le h)' fc..."l.ling them hack
illl;lnnatiuti. Feedb ack b uu csscutial partnf ,IWInetwor k. Y<lUfollo w things up til
sec ho w they've gone. and iflhc y'\,c guIlC(loysma lly.lhcn li nc .. uscthat as a bas e
l' llc fi.rchangc and lilrullillg slllllclhi ng Jifl \:n:nl " (uk6j .
III 'l4.i ng till' 1111I:stinl\ "llow is success measured in thc co nsultative
pro\:css'!". the dillil reflected simil'lrltk'Sand differences betweengroups. Nfl slated
that "th"·lJl'l'ticillly. succcs..; is ..Ictcnnincd at the Ii.l tlow-up mee ting. in ten us o f
wlwrbcr s"'llldhin~ ILlS been d one or not " , (mJ nl1 ':OOCllm.."I.I , stali ng, "the purpose
nr thl' I. ,nuw-up session is tn llll"'t after an appropriate time and evaluate the
i11ll'1'WT1 lilllls th at haw h. '\.'11implemented. Otten we IinJ Ihal scnwthing is working
lin.:over here, hutlkll 11\,<:1' rrcrc. '((1you ruukc udjusuucnts where needed." This
when "something has been put in place. tll;lt some th ing has been dec ided upon".
Hruish educationalpsychologists reportedthe l;,)llnwing measures of success.
lufonunlly. cducntionul psyl'llulogislS look fer general indicuiors. such as "is the
session p ,ing w cl! or not. lire you gcuing on with the co nsuhc c. nrc they listening ttl
yuu, what an: they ~,y ing III yo u. as \\1."11a." those harde r III Jdin~' monwnts \\ I",' ''''
yo u'w been pushing n.~.Il1y rumJ •• irh. Ior example. a P:U\.·II\ ;11111 ;I ICOldll.·r. and
slK.l J cn ly. something h;lrp.:ns and ~ .. u an: on the Illllsillo..·...Sl.llllc lh ing is ~lIing \ 111
without you. and that's a SllI:C..'S.,,~ {ukK). AISl.'. ll~ British Clhll:'lliun :d psydl lll" gisls
keep recor ds o f school vis its culled Schuo l Summ ary R"'p' ,rt limns. Inun which
(upon subsequen t Sd 1001 visits) the psycholog.isl can rc\ ie \\ ucrious taken. the
outc om es. and the relative suel:ess orthose actions. In addition . "raking note ur
pI.'opll."'s perceptionsarc illlpllr1ant" (ukK). l Jk5underscored lhisl l\lint hy sayiu !-!lhal
SllCC~'SS canbe measured "interms \If the teacher's cxp...'Ctatilln s. l h~'ir alk 1.'II ' IIIol\" illg
tl..... session. and ift he te;ICIICTS attcntiuuhas been drawn Itl ;1clear uc xt SICPth :u ..·.1II
he sc....n as action ." There wou ld have tu Ill.'a dear ilk";l u l"e:\l....d atiu rls a llJ ..tn c turc
"prior t\I starting thc con se lnui vc proc ..'S.,,~ . us referred III curlier hy IIk7. Spc;lking
more globally. uk6 slall..-J t1l:lt ~ a g.l\(lI.I insight til whether lITnnl an \...lllI:;lti"...11
psyc hologist's involvcn.....nt 1..ls be....n succ..-ssful is how Ilnc-nmcd Ihe sys lCIII
beco mes in identifying th.... child's needs and St..cing the needs ill comc xr. ami how
qu cstions dirc cled to the educa tionu1psye hningis l then change. NUl somuch, tluu
"this child can't cope in this school. ever" , lull stop ; hut ruther. ho w can we make
things different so thut rhc childcan access the cu rriculum?". While<lcknowblgillg
Ihe impo rtance orrev iewi ng wheth e r IIr not action has been implemented. or is
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~Il'\."\.....~lid.lhc rllint \\ OI"I1I;Kk 111;11because rnnsulb linn is an Im·~tl i ng process (i.c.
a \ \<1) " c,f"\w rking l. 8 1111:idcilllfh...ing c consuhunt is IU;K;:l lk lll y give the consultative
..kills a WOI y .,n ueu pcll plc can uS\,: th em as p art u f thcir 11\\11pr.Klin:" luk6). an d as
such. success very muc h li..os wifh the consuhc-c·\ rc~rtJnsc II I till: clmsuha linn
limn 'ss.
I II sununarizc the simi la rities and diff erence s In the mechanics 01
cons uluuion lunwccn Newfoundland undHnrish \'J lIl;iltitlllal psychulogi sts. the dat i)
indicntcth.urhcrc an: Sl\I1\\' similnr uics between the two groups rt.c . \\I ul is involv ed
illconsulnuiou.tlwCllllc.\IUOi I and cnvinuuncnml realities otcousuluuion.and 11Il\\
th...Pllll."CSSis initial .....1and li, lIuw......II!'). Howc vc r.usc sc s imi l..ruics appe ar to he in
."" IlJ~' insla r\(xs sup.:r lid;ll. TI};JL is, 11ll: similuruics mil;ht nul he at a strucurnu1ur
ph il" ",' ph l\';11level. hUI may C:-; iSI al till: level or contex t {i.c. questions of who.
wbcrc. and\\ 111,.11. hut l\t't l,r h" I\'). Tbc difl crcnccs betweenthe two syste ms u.c. the
slmeltlrC ;1111,.1 content .. I' cou sult auon sessio n. tlk: role s and responsibilities of
\"\hll.:aliulla l p"ychtll"l; islS in the consulunivc process. und how s uccess is meas ured
wuh reg ard ro consuluuiom appear 10 relate back to the inilial definitions of
cons ultation offered hy cm:h gro up. and the theore tical frame work s rhut generate
thcsc dcfinitious . ']'he British sys tem aplll:ars III support its cducuuonnl psychologists
in their ..r prucrisc "I' consuluuion From a theoretical frumcwork [i.c . the problem-
soh 'ing mode l). which ma y p;1 ~ li'l ll~ ex plain the high.:r d~1!r~": ti l' l·, .n s i sl,·rk:~ "'-' Ih
nmung their c\)IIO::lgUl"S and with current CI'llsult"l i"n 1iI''T:lIl1 Tl' than with their
S C\\ I\'unJl,u.J CIIUlllcrr- 1r1S. ,\ f'I.s-"ihk c"pl,mali" n tor 1111.' Ii nJi ll~ 111;11 P. " .
~yo:htl ltlgisls an: more o:u l1sis,,:nl in ~llno: of'thcir \ ' i~'\\I"' , i llh llIi~hl l-.: rh.u s.:!It'l"
JlSychlllugy is a "ne w" pnll':ssinn in Ncwti,undland: li ,r ~'\:lI 11 Jl l.' . there h:,,,,,n ly tx...-u
{Inc UT:l1iolrolcs and responsibilities cvcr drullcd. lntcnus I ,f lll~' drali. 111\' cI " h ilig
rille ofthe Ncwlbumlhmd educational pSycl l" l,'gist will h..:111111'1': cousistvm II ith Ill<'
U.K.'s "p rohlcm-sulvieg'' consuu.ulvc IIltldeL" l'l< ISsihk illll'lk alioll llfth is d"I:1is
that withuUl comc xtunl SUppU Tl .1Ik.! theoretical frilm,,:\u lrk f....m which h I pracl is..'
con sunauon. it may bedifficult In incorporate gllilb such 01.\ Clll fll '\\l" rill~ u llwT'.
being p roacti ve. and working "lIllahOnllin :ly inln n:gular practice . If lhi" i" llJo.: t: <I'l' _
lhcn the '-IlIl."Stiuo may heasked : if: Lproc....s."J . lt:S nnt illChlf.lc Ih,"'iC vl....lIl....nls. ca ll il
still be Jc lin...xl i1setln."ullilliun'!
iii. ( 'mulI/lul ;/III!.' ,'/lI'.,
Full ow ing discu ssion (I f the rucc hanics til' consultanun. Illc inte rviewe r
e xplored some 1I1" Ihc iSSlICS relating In the consuluuivc prncc:ois. and il ~ applic;llil'll
by educational ps)'dltl lll ~i si s . These issu es included (hul wer e flol limite d 10 )
benefit s. problem s. trends. und pcrspcctivcs on cllIlsultati\'c practice. :1\ 1\..:1 1 as
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lilclo rs innllClh;in~ consultation. and lending improvement to the consulunlvc
There were ,illli1 arilic.~ and dinc TCIlCl'S between the two settin gs with regard
til the 1'I\.'lldils 01" the consultative process. For Newfoundland cducutionnl
psychologists. the bcnctus orthe consultative process included "be ing able LO gather
inllllmali "n at nne time withon! going lookin g tor it" (n rl I. and (s imil ar tothe British
CXPl'.'iCllCC) "allllnlillg thccduc.uional pSYChlllogisl the expertise ofother people.
twing ing a l1Iulliliu:ck 'd approach ttl a rnultitacctcd problem. using a holistic
;1111)(O' ICh. andultimately having harrier children who arc harry to be in school"
Inn). (I thcrs {nl:! ;lIld 1114) indicall'tlthat the y did think the process -xusbeneficial,
t'P l1tr,lsting ill sumc nspccrx with the 1'\C\\ Ioundlund experience. the British
educationalpsychologists indicated thutthc benefits included "being perceived as
p.rnofrhc school (i.c . non-threateningand competent). as having a range o f skills
ami able ro be il1\"01ved in a runge of things {i.c. help with policy}. and by being
pcople thur consultccs can tulk to. who will listen. and can make them li..c ! good "
(11\..~1. IIIadditioll. llkNoffered that. "dependingouthc outcomes. the process could
Ill' beneficialto the stcdcru.i.with studen ts and teachers becoming empowered 10
\\.ll-k through Ihl,'irl1\\'ll prnhk-urs.undh I l.:hange theirviews( ifnn t hehaviours) about
(.,
With regard 10 rime spcut on consultativc tasks and d<.'llI<\mb tor i lh.: rl· as i ll ~
consuhmlvc scrvlcc. thcrc wcrc sirnilariucs nnddiffc rcnc...sl .... ,th \\ ilhill anl! l....' tween
groups. For urc Newfoundland psyc!w lllgislS. th c lx:rn'l\lagl' of time spe nt in
consultation ranged from ; 0% tuft} 1\) I)lr:,;, (I1D ). III add ition. all cdlll'a l illilal
psyc hulngists related rhat th..y engaged ill som ...Iorm cf ...ousuluuion dail ,\'. alld 111;11
the actualtime spent ill consultation has been increasing overthe lasl sen:ra l y...·al'.'
The Hritish educational psych(l I(lg.i~ IS reporte d tluu \lhile the demand tor
incrcas...J consultation exists. they ro tate itmore tuth..."way in which UI\.'Y\\llr~ "
tha n til 11specific skill. pcr sc. Jn l:sscx . th c l!cma lltls matlC tlIl Cllllsll lla1l1s il l v' ll\ c
"more lime . more suppor t. and more advic e at earl ier slages" 11l1\lO. l )1.;5 " slill Wlcd
thai about halfnf lhc actual contact time was spen t in C\\llsuIWlhm .iI1ld lIk7 re ported
that " in the s urged modclot'nsscssmcnt . edliculitllllllllsych'II'lgists Iuncti.m almuxr
exclusively as consu ltants in thc earlysragcs. und quite often in 'he later stages <IS
well ". AllH ritish educational ps~'chlllngisLs. b owcvcr. describedCtlilsulr,lli'lll as rhc
way they approach work. and therefore un estimation oftime on-task \\'<I ~ IIl1t ca~i l)
achieved
Educa tional psychulogbl S in both SCtl jl1g~ \ \ "CfC uvkcd '<I c.uuruc nr " n
problems with the couxuhativc process. 1;'lf Newfoundland cducat itillal
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r s ycliulog islS. problems with the process incl uded" di fficulty in scheduling (i.c.
gvuing e ve ryone to gether}" (III:!). an d "gelling very goud at iJ cn lifying whatthe
c hi lli needs. burnot l'lCing able to provid e lor Ih o sCIK't:J S" (nlJ). Bri tish educational
psydll,lngists. as \\,-,.:11.considered vur-ious uspcc ts urlhe PTlJ.l:CSS us probler nutic: for
cxamplc, ukSstntccl thuton c urea Ill"concern was "the balance between a caring-
b used ;Ipprouch an d .1knowledge-buse d approach". In ndditiun. uko suggested rhar
"sell"cva luation ol" effective ness is .1prnhlcru because of competing press ures:
s chouls t luuwant experts and solutions. versus <Iviewof consuneuon as a process
th at is. in 1:111.'1.'1. lo ng-term. Hurconsultation is an empowering proc ess. no t giving
l-d ucatlonal psy~hol(lgislS in hoth settings wen: given an opport unity to
couuuc ut un how th.... ir respe ctive co nsultative practices could he improve d. Nfl
i ndic.ncd that improve ments could b e made in the orcas of "case managem entand
rc sourc..• ulkcatio n". while nl':! indicated that "additional adminisuativc suppo rt
\\'1111 111 h..• an asset". andnl1 re ported that ' while weean identify problems. we must
!,:L't bc nc r al pruviJi ng torthose saute problem s".
Th c llrilish perspective on improving the syste m included uk8's suggestion
that "....ducuionalps ychl1lngi sts reed 10 revisit w hat happens at stage Jornsscssmcnt
(i. c. :I full scale report), and to clilr il)' whut it is we ar c doing w hen ed ucationa l
psychologi st s consult: IIChavetil know wh al il is wenrc olkring.. anll lry tl' <':\':l\\l ak'
it more spcciflcallv." ilkS suggested that "th ose in\ I' lI-l'J with the consuh.uion
p roc ess co uld he m o re informe d regarding the theur.'l;":il l coustrocts uf":"llsull<l lil.n
a nd the res ultant im plications for prac ti ce."
All educat ional psyc hologis ts ill huth system s responde d ptlsiti\ 'dy totltc·
q uestion of how the y personally eval uate the cons ulta t ive proc css. 1hm ...-vcr. thc
q ucstinn of validit y is raised in that SO~lI: cd ucutlonnl p,ych" I ,,~isl's cousuh.uivc
pr actice m o re closely resembled the d ire ct cxpcn-bascd service delivery Ilh .lId thun
a coltaboru ti vemodcl. Thus. ...-ducntinnut psych ll lllgislS ill differ....n l sCllings m ay 111 ' 1
ha ve been endorsing the sumo model.
1"\ ) summar ize. the data indicutc d some similar-itics between Ncwl , 'u udhult!
and British educa t ional psyc hu!ogis ts with re g ard 10 selec ted consultat ive i'SlI":S.
Th e diffe rences. however. included perspec t ives Oil benefits 0 1".r 1llhl<':JJl' with
im provin g . :lIld ti me spent in cuusultution. The datu may indicate tha t how 111 <':
imegra\<:s the oretical frameworks with actual p rac tice in fluences how nne perceive s
issues re la ted tu the consuluuion process.
r.('nnlp:lr:lli\.'(' All :l I~' s is nf Essl.''o; and N('wfo llnd la nd Cnn sultntlun Practic es .
Ihe inte rn hy'f'lOlhcsiICd that ircducat iol1al pSyCh'llllgisb practised within a
pmli\:u lur mode l 01" cousuluaion (i .c. colbhomlll'c pruhlcru-solving j. thcy would
nchicvc n higher <lPlllical ion oftheoryto practice (IIlJ to consultation issues than
wlluld cduca(i( \ I l;lll\~ych ' lh ll:dsIS who didnot practice from within this mu dcl. '1·11<. '
results Icllt;li\'c ly supported this hy pothcsis . Ol"lhc educational psychot l lgislSthat
ilj\pli..:d thethcorcriml I"r<l11\.'\I(\l1 tothei r J ... fimtion 01' consultation. th e llli\IUrily
t11ili/.cd thccoll obonnivc, cousuluuivcrnodcl in thcir practice. r urhosc that did 1101
suhslTibc III (I dl· ,lr framework. th ..' I"I.' was (I tl'ndc l1cy III practise ill (I directive
cxpcrt isc rotc. whilc stitl CII!!ilgillg in sclt-dcflncd "consultation". Fur ther. it \.as
noted that Illc rc I\as u possible difference between consultativ e practice in
Nl'I\li ' undland (111d in Essex . in thai hriushe ducational psychol l1gists more c1cilrl~
l'c1at"'d the co llillw; lti\..: Iiumcwor k til th eir prac ticc ihun did Nccvtoundland
...duc,ltilln al ]1~y ..: hulogi sl~ . The inte rn speculates that thissituurionmuy be due III
dilli.'t..-uccs in I!"ainiug. d il!i.'rcllccs in education sys tems. cultural differ, ..-nccs.an d
ditfcrcuccs ill SII11[1(11'1. lhc intern notes thu r the cx is tcncc ul";1k gislat.:J Nuion ul
turic ulum. ;1 l"mll:l\il ed ( ' (Ilk (II"Practice. and a swgcJ approach ro nsscsnncm Ill'
spcda l Il\'l1ls {lhilll1lC'lumg..:l'ullalx lrilti\"cproblem-solving} arc slrong ~upr{)l"l:- ill
thcctt orr hl l1rac tkl' in a consuluui vc manne r.
l, 'f
l'h c impl icatio ns 1\\1" cduc.uional 11Syc ho l'l !!y Inctudc 111<' li1Ihl\\i llJ!
I:dueat io ll:.l psych\ll,\gist~ lllilY hl'ndil from lk\clllping. a clear rhcor..-tu-ul
frame work fro m within which 1<1 practice c"ll.~l1h"t illll , .\ s noted pfc\ i"lIsl~, the
demands 1'.If cnnsultnrionarc increasing. bothfrom purd~' I' l g i ~l i cill ll"'<',b hI mon-
theoretical reason s. Educatio na l psych ologists wi ll th..-r..:1'1I<· I,,- culled 111'011 h I
practice con sulnuivclv in an incre asi ngly grc.ucr ca pacity. \\' hilc "',hl"';ttillj,:;111.1
inli.lrm ing consultccs aboutthe cnnxuharion pfll'· ..·SS is illlPOfl:llll ttl tlw slln ·..' s .~ "I
consulratiou. it is possible I!wl oth,'rl'( llllrihu lillj,: 1:lt.·hlfS a rc <'qlla l l ~ · inlpilflimt to
sucr;cssl; !! consulunion. Alltlilio nal SllPP\lTl in the 1(11"111 of a Ic!!isl:lt..-d.sla)! ,-d
appwOIchto assessment (as dcmoustratcd hy the J ~ r i ti sh c:'J' ,'r i cn l'c ) m ay 1:ld lita.... th,-
transition rro m ,lircct. ,-xl',Crt-hascd :.cr\"icc dclil'..:ry lu ullI,' lhal iSlllor .."indir..·cl.'IlI,J
baSeUOIl;JColl ahlll"mi\"cCllllsu!tal inllll1ndd_
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Appcrulix A
Data ell ] lcction qUl:slilll1l:lirc prepared for st lld~ uf cOlllparat ivc analys is
of t 'uus ultation p rac tice s used hy educational psychologistsin St. John's.
Ncw li llllldl'lIld . a nd Wl's l Essex. F ngland
I lI ll'ITil'w{JII<"I/illll.\
IJcl ill illgC'Oll.llIllf/liOIl
a. Whal iscoIlS l lltalioll: llldhuw t!tll:si twllrk '!
h. II,, \\, , II\: consuhntionx important'! Is1111.: process bc ncflcinl or henign '!
c. What ishln: th e primar y purpusl' (s ),goals . and desi red 1Il1Inl1l1CS \lfa consulnuion
d. I lllw wouldyou define consultation in te nus uf Hd ucmionu l I'sydlology'!
SfllI/i ng (/ 1/( / f k. \"(,,.iMlIg the I'lIrl id pl/Il/s'
I.'. Who;sil1vuh: c d inthe (' ullsultat ion proccss'!
L Wh a l arc you r roles and respon sibilitie s inthe c'ons uuarlon proces s'!
g. WII,1Iarc the ornc r rules in ('Il ils uitalinn ','
1:\JI'<lillill,~ tfll' ( 'O Il\ !lIr IU ir l/l fJI'rICl "\.\'
h. WI1\,hegins til<..'consultation process. and what s teps arc involved?
i, Whal is the focus of'thc Consultation session?
j. Is there il p n.-limin"ry pn 'ccss fllr the educatio nal psychologist prior to the
'13
COlls ultation'? Whal docs it cmail for me cducntionat psy~hlllugisl'.'
k. W hen and where do Consultat ion take- p l a~~·.'
I. Who schedu les arrang c s . manages . cha irs . and f\lllll\\s up l " lIlsuhati ,"( '
m. Who uucud s the ac tual consultation session;'
1J.\Vlmtisth': C(lIllclltt ) l"lhc clmsultatiIlIlSl 'ssi,"l".'
0, llo w is the uctjon de c id ed uu ,I t the Co nsultatio n'.'
p. I l o w long nr c Consuhntion sessions. gc ncmlly"
q.Ll ow urc Cousuuation sessions followed up?
r.How do you know the Cnusuinuion process is sUt:':l.'sslill·.'
"I1/t' ed llm/jollal fI ,)"rJlf,/fl~i.~I 's Ih'I'.I/x'rr;I 'o on {'flll .IHI/O/i,"!
s. What is your employe r's p olic y rcgarding l'uI1SlIh:lti\lll','
l. f l o w docs the Consult ation process benefit the cducuumud psycholll1t is l /lh~
student/thesystem"
IL I in w much ofyour time is spent ill Co ns ultation' ,' Is it cos t effective?
v. Is YUllT p:u·l icipatioll in COl\s llll :llillll inc rcaxing. lkuc:lsing ur sl~lyill ~ the s~ n tl e'.'
Why',>
II '. llow dtles Consultat ion integrate with other cdu cauonul p s yrhul,' g isl dllti..·s'.'
x, What nrc som e ufthc problc rns with the (' lllls u lt.llioll pru l.:css'?
y. I lowwould youcva luatc Co usulution as an educntinnul p sychul, 'g i, t pl':ll.:l icc'!
z. l lowcan Ihe Consult ation process he im pm\'ed '.'
&. Is there anything th at yo u would like to add to th is interview rcl!ardill ~
Cousuhntion thathus no t beenaddressed?
Appe ndix II.
Consc m f!lnlls li lr l,..llucll iiollal p s)"cholng is t's Partic ipalion in Researc h.
t"o rmi: ,'il. .!lI lm:, t.d /•rr
l k:a r l-duo;;lt i "I1~II"}'d l"I\lI;r.. ,
Wc .IrC 1 :d1lt:;) l i "I a;III>~) ' cho~lIl)" G r;lduale stu d ents in the I-"at:ully 'l fl:dnc::l1iunII
\ lc llMl'ial 1 I n i\'l'l'S~y"f Nl·...(ilunc.lL'lIMI. '~fith lhe I"aculty"fEducalioll's 1lI"rrm·~1. we are
t:" IHJUl1 ill~ re search cUllcemi ll~ ..JIIC~l inna l I")"(:ho lngi'>l's e x pe rience in Ille nr c as of
'''''C'''' "c'lIl and """'''11 11;11;'"1. 'I 'll <bl~ colleced w i ll t>c I/\Cd ill ...."rlpar~l i "c a nal ysis
rcw;lrehCtl1'l llllllcnl.. n r . ,nrre" pc ct iw lnte rn shiprc pO rl s
(\'nlr;lllo om rc SC::IrI:11is theI!atl!crillg cdacarionalpsychologist's views conccminj:
::I.... e..smcnt and c"n' IIIIOI li"lI. 'I'" ,l"lhis. I\C wish I" iracrvicw (llur (4)t:d llc a ti'"I::I1
II."Y LC hlllugish in SLJuhn\ , Newfoundland. and fou r (4) cducutlonal p sych"lllg.isIS in
1llld " w, l.sscx . lnghtml. Thcnucrvicw.approxhaarcly 15·)5 miu utcslnlcngrhwill pCl1aitl
tll " lId l Ih i l1 ~s ;,, : the ro te ud rcsp"ilsihili t ics ofl hc Sdll 'llll1syd wl''I:\ist in Sr.Jchn's and
Ilarl " w. :llld .',..w",mt:llI al1d ~l'II SU r."t i< l ll ::l S it rclares 10 lht:1XI I1cmi nll,1' r ..ych"I,,~is l , l 'roH1
C"111 I1k1iollllf lhi, rt:SC:l TLC h. lle will includcllur!intling.s in,ar rcs pcc riveilllcmsllill rcpUI1S
II j., l·XP.'Cll't l th ;lt ,,,,,,ha Cl"lI/l;1r;lt i\'c analysi s ,lthc NC\ , r'llllldla nd mkl llrilish Educn tkrn
")~h:lIl IliII b ene fit pr::lI,;t tli<lIICrs h y pn...eTltill~ inf" n m lli"n lh' ll I ht:~' 11<1) lit" pt: rs"I1<1I1~'
ha \' c~,:n"'~ I"
lhe inl ; II'l , ~ll j, '11 J;"d........-d in Ibisintcf\'~ I\ ill lit" reference ::In)" school or stud..:nb
"ilhinlhc ~h",,1 boord. ·1110: inlen.i..'\\lTd,l.l"'lIIl,''\CT.Sl'Clp.'lTn issiooof the inlcn.' i,,·I\l'l'"
\" id"~ll iry all , l "",,~c ....d J panicif"illll.... ' '' 'c alst. rc q tlC'l ....nn i" ..ioo10 audo-tapc C"oII:h
inlc n"'''' It, Cl1sun; 3t:t:ll r:lle lr::mst; riptitlllS of lhe interview infl.lTm<llion.
Ib is Iclll.T i>'10 mol. )l" . 10 pznil:ipa lc in an in l""1..-il;w. \ Vc 'oIU\l ld alVl:'t ia IC)'UII
hdp. liul ~·"u ;In.'ce..,a inl y .... Ier llOubliga lion10g.ivc)1lIlf co nS\.TII. Thc rtSlIlI~ oflhis
"l tI. l~ "ill he m :Jtl.: :ll'ail' lhlc llpt'" l\'<fUt-~. I r ~llll arc in ~l\"C1ne ll l "ith bcin~inle r..- it.'\,l..,J.
111.;;1 si~ 1 bcl ,nl alldrc lu m illlC l.'IIM' 1othe ill!L"1\';"'\\'c r.;(lhe other copy is )'tlllrs). 1f roo
h<l\ • Jl I) ' tlll"'SIHII1S 'If C'l UCI.'nlS. p lc....e do Ilot hc'sitalc to ceuac t us.
Ilt ;lIl'" )tltlr"r )' t>urO:<llls itlt:rali"n .. r lhis rt:q ll"'~1.
Sillcc rd \'.
1).. lc ~kl .c::1II CllrislUl"hc r Mc'ft....·r
1._ . .. • h~'n:h~' Hl!l\'\.' I" he intcrvicwed Ihr th e rese ar ch proj ec t 011
eIJ llc~li,mi l l psy~ h"l (lg il:,, 1 a"essm~'nl nud consuunuon lmdcnakcn by J):I1cMclean alKI
l ·hr i' h'l,h.-r Mercer. I Ull,k r,l::lI1d Ihal l>:lrt ic ipati'ln is \' "IUIII::lr}'. andICOI n withdrawfrom
II<..: itllt:rl'icw ::I I ~ny lillll ·. Nt) in<l il'idua ls (except the interv ie \H'C) III schools w ill be
ide ntified. and I ~iH~ p c rmis, iu ll h' be a lldi(lWPcd and quoted in all}' research article
pr,.d ue,,1
I):/t..' _._. lntcr \il'\ W':'sS igll::ttllfc _
Fur mii: II ·~·.~t [Ul·.\" Le tter
Ed ucatiooa l P~~dK,loJ,:i sl
fomu ll\sseS!>Illl.'lI and I:ulua l i." , ~·rd.: e
Ha rlow. west [~~. C I\.I IRI,EI I
M s. lb lt: 1\.1d ,l·;m.l:due<l l i':11I;l 1 1·"ydll.'II'~y Intern
Mr. Clwislo pn.:t xicrccr. h lllcolli.lIl al J'S)·.:h'I I,~y lute m
M e morial Urnversityo rJ>;e"f'>LIll. t1and. I la rk'" Ca ml" l>
The M~llin g.s, Old 1 1" r1ow. l~w". eMIS (,EII
Dear
please cons id e r OIlT n-qucstro intcrrfew yuu as " uc ( I) o r li"lf t,ll l't1 " I.' '' t ~ ~ l a l
psy d lolog is ts withthe F OrnlJI A ss",sslucn t ~ \lld Evaluatiou S...rvic ..., Bray s I I"osc . h;I\: "'~ ' "
Ro ad, Harlow, Essc.~ . O llr fl'Sl'arch isd ...signl~lll l he it 'Iualila lil 'l' 1" 'llIpa r,llil l' al" I I~ , i s " r
the A~~",ss11len! mul C n lls ullali\' e practices or ed"cal i"II,,1I" ) 'c ho l"gist-., ill Sl. .1,, 11 11\ a", 1
lln rlow. Es se x. Thc inf ormation collec lc ll lhmtlgh interview s willli 'f ll\ ll1e hash " r lhl'
re search components li ' r 0 11 n:src.:riw final t\lilsll.'rs .'fl:dlll;ll i"nall',~ o:1 l<ll"g~ In lentsllll'
R l.'plll1s. required for the fulli lment of n u l' M,I, lcn; rro~ram l\1 cs , The c" ml'll.'Il' inll.'n k "
l im e is Irom )O-,Wm ill u ll'S,a nd w ilt he CUl1<lI....ll'll ai llra. '·s I It IISC.
As "tlr research is 'l ualit a ti \ e. we arc ll."l lll.'~lin~lil"t eac h inlcn icwee a~lec I" hl.'
id c nlirll-u by 1Io111JC an d qUlJ(l-J in the Jill.1! rt:!>l:;II\;!, UloClll11ell . T.. eOlsll rc acc " m.:y ;111.1
c fficieecy, we eee aIM) "'''luc'' 'i nJ;. rc rm ksi\ln 10 a udilllapc th ... illll.'r\'ic \\ \ f"r d..1a;!l't1
a na l)-sis. Anyre ferenc e s idenlil) 'ing ind i \·idllill ~h ldl.'nl... ",Ire n ls . 1I.'a111l·es, :I<hn in islfill i.....
~larr.orind i \'idual ~hl'uls ...ill be omitte d . Y"uarl.' un.b n" ..hli~li"lI 1.l lwt ic ill.l1c. a'l<l
call \l'ilhdmw )lJUrsu p po.lf1alany lime . C''I'io-'""r Ihe final rc po.>r1",i l l be Ill:klc ;1.'aiL,hle
10 )lJU.lhc ut her inlcrv il"" l'CS;moJ tho:1.0 COlI Educa l i"n AUIl\1ril)' .
lntcrv icws conduc ted in April l t)<)S wilh l" hk:al. ltla l fl' yd l\.Io.'l,:is ts in SI. J••II\"arc
in theproces.\of lr:llI~r i pli"n and allill)·s is. \\'e urc 1l!;umiuJ;. It . baw " 111' 11"f ...-c u ...... ,in.11
re purh completedby S eptember I '01.10195 . t '"pie s IIllh"' lIul.'sl illnllai r l.' irll;lm le ,1in )"lll
fil es. If yo II IIa\1: "II) · COI>U'lll.\ urll l"',"",s , rb..c C,,,)1,II;' II\ " I n27" · ~ lU :!f'(' . , ;}" ... fi'.11'·
f,I" •.v;l/t'(IIlIi IlK ,I ;/11" "';"'1'':1. 1I\' ./I·l· ll'k illg lho" .\1m / i/l ill 11m f J J I~~\\;"I.· i,'I.·"·;l·"· 'i" ,,·...
lit "leho,"O"'tlthi.~ I'<lp.l'.jrOllIl lr hid lll '<' l l 'II 1/<:ll " , i/Il.· t/ .l t·.\\ ;m ,. !· I .·<1....t" ,.""rrll"",.
,.<:.' /'Ii" ....I II ~'illlt'r Ill/h · IIr ( ·lIr i.\ lhank ytlll fur l our ~1 ~ISiucf:l ti"n " I' ••ur "" luest
Sine....ely ,
01l1cMc1.Cll11
l~ rcfl' rrctl l ll t Cf\ · jcw Afll lOlnlm l'nl :
Ctnismphcr Mcrccr
A llcrna lh'~ In terview AIIj1l1ill l lll l'lll _




